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EXECUTIVE SUMMARY

The evidence is persuasive and consistent that parents play a critical role in nurturing their
children’s educational growth. Multiple, comprehensive reviews of parent involvement have
found that when parents are involved in their children’s education, the students benefit (Fan &
Chen, 2001; Henderson & Mapp, 2002; Jeynes, 2003). Parent support for learning is important
for all students, but it may be particularly important for the families of children with disabilities
(Council for Exceptional Children, 2001; Turnbull & Turnbull, 2001).

The parent-school relationship for families of students with disabilities is more clearly
prescribed by law than is the relationship for families of other students. The cornerstone of this
relationship is the Individualized Education Program (IEP), specified under the Individuals with
Disabilities Education Act (IDEA), as amended in 2004. One of the main tenets of IDEA is
parent participation in decision-making related to their children’s education.

The Modified Consent Decree (MCD) represents the “commitment of the Board of Education
of the Los Angeles Unified School District (‘District’) that the District’s special education
program will be in compliance with...the Individuals with Disabilities Education Act”

(Case No. 93-7044-LEW [GHKx] Modified Consent Decree, 2003).! The Office of the
Independent Monitor (OIM) for the MCD in the Los Angeles Unified School District (LAUSD)
initiated a research project to systematically gauge the participation, satisfaction, and knowledge
of parents of students receiving special education in LAUSD. The OIM contracted with SRI
International (SRI) to conduct a large-scale survey over 2 years of LAUSD parents of students
receiving special education. The information from this Parent Survey will contribute to a
determination of whether the District has achieved substantial compliance with IDEA. The
survey has focused on the following research questions:

e To what extent are LAUSD parents of students with disabilities aware of special
education rights and responsibilities and the special education reform process associated
with the MCD?

e To what extent do LAUSD parents of students with disabilities participate in the special
education process, including IEP meetings, mediation, and hearings?

e To what extent are LAUSD parents involved in IEP decisions about their children’s
services and placements, and what are LAUSD parents’ perceptions of their involvement
in the IEP process?

e To what extent are LAUSD parents of students with disabilities satisfied with the special
education programs and services their children receive?

! The LAUSD special education programs have been under a federal consent decree since 1996 as a result of a class
action lawsuit. The original consent decree Chanda Smith vs. LAUSD was modified in 2003 and is now referred to
as the Modified Consent Decree.
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To address these questions, SRI conducted two large-scale telephone surveys as well as focus
groups of LAUSD parents of students who receive special education services. The first survey
and focus groups (Wave 1) were conducted in spring 2005; the second survey and additional
focus groups were conducted a year later in late winter to spring 2006 (Wave 2). Survey research
is a cost-effective and efficient approach for reaching a large number of respondents and
obtaining a broad representation of parents’ views and responses (Bickman & Rog, 1998;
Johnson & Onwuegbuzie, 2004). Because the survey research has focused on aggregate data, it
has provided comprehensive information that can be generalized across the District. With
appropriate sample selection and weighting strategies, survey responses represent the broad
spectrum of parents of students receiving special education in LAUSD.

Highlights from the information obtained from these interviews are presented below.

Parents’ Awareness of Special Education Rights
Parents demonstrate a range of knowledge about LAUSD policies and resources:

< 83% of parents report having received one or both of the information booklets The IEP
and You and A Parent’s Guide to Special Education Services, published by LAUSD
about special education services and programs. However, 17% report that they have not
received these informative publications.

R?
°o

To gauge parents’ awareness of their special education rights and LAUSD resources to
support parents of students with disabilities, parents were asked a series of five questions
about the following: the office to call with concerns or questions about special education
services, the availability of trainings and workshops in LAUSD, protection under federal
law of the rights of parents of children with disabilities, the right to disagree with
LAUSD about their children’s services or programs, and LAUSD’s attempts to improve
programs to meet the requirements of the class action lawsuit:

= 80% of parents are aware of the District’s office to call about concerns, questions, or
complaints that they may have about their children’s special education services and
programs.

= 51% of parents demonstrate a medium level of awareness, having knowledge of three
to four of the items asked.

= Parents who have received LAUSD published booklets are more likely to
demonstrate greater awareness of their special education rights and knowledge of
LAUSD resources, scoring in the medium to high ranges on the awareness scale.

K2
L X4

83% of parents report being satisfied with how well the school keeps them informed
about their children’s behavior and academic performance.

Parents’ Participation in the Special Education Process

Many parents of LAUSD students with disabilities participate in their children’s IEP process
and have received a copy of the IEP:
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85% of parents of students with disabilities report participating in at least one IEP
meeting in the current or prior school year.

Of those parents who attended an IEP meeting, 85% report having received a written
copy of their children’s IEP at the end of the meeting.

36% of parents report they have disagreed with the school in the past 2 years about their
children’s special education programs and services.

23% of parents report having considered participating in informal dispute resolution,
mediation, or hearings.

10% of parents report having participated in dispute resolution proceedings.

Parents’ Satisfaction with the IEP Process

Two-thirds to three-quarters of LAUSD parents report active participation in IEP meetings:

2
°o*

2
°o

75% of parents report being involved in the development of their child’s IEP goals.

64% of parents report having been given a choice during the IEP meeting about the
various placement options available for their child.

LAUSD parents report mixed levels of satisfaction with the IEP process:

62% of parents of students with disabilities in LAUSD report being fully treated as an
equal and important member of the IEP team, whereas 15% report feeling that they are
only somewhat or not at all treated in that manner.

Although 62% of parents report being comfortable with their level of participation in
decisions about their children’s services as well as in overall IEP decision-making, 37%
say they would like to be more involved.

Parents’ Satisfaction with Special Education Services

Parents have evaluated the adequacy of LAUSD’s special education services and their
satisfaction with those services overall:

03

L>

X3
<

X3
<

K3
<

58% of parents feel their children are obtaining all or most of the services specified in
their IEPs.

62% of parents feel that their children are receiving enough special education services,
whereas 38% feel their children are not receiving enough services.

25% of parents report being very satisfied, and 57% tend to be somewhat satisfied with
the services their children do receive.

Securing the special education services specified in their children’s IEP requires
considerable effort on the part of many parents, with 30% of parents characterizing the
process as requiring a great deal of effort. In contrast, 22% report that the process
requires almost no effort.
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Implications of Children’s Type of Disability for Parents’ Involvement and
Satisfaction

Parents of students with low-incidence disabilities tend to be more aware and involved than
parents of students in high-incidence disability categories (i.e., learning disabilities and
speech/language impairments):

% Parents of students in low-incidence disability categories are:

2
°o

= More likely to report having received a copy of LAUSD information booklets.

= More likely to attend IEP meetings.

= More likely to have disagreed with the school about their children’s special education
program or services; to have considered participating in informal dispute resolution,
mediation, or hearings; and to have participated in these types of proceedings.

Parents of students in the high-incidence disability categories are:

= More likely to report feeling that their children receive sufficient services.

= More likely to report that their children are making a lot of progress toward their IEP
goals.

Parents’ Involvement and Satisfaction as a Reflection of Language Differences

Parents’ experiences in the awareness, involvement, and satisfaction of their children’s
special education programs and services vary by primary language—English, Spanish, and
Other-language (i.e., Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese):

X3
<

*
<

English-speaking parents are:

= More likely to report having received LAUSD information booklets.

= More likely to feel that their children are receiving all of the services specified on the
IEP and to describe that securing services at the IEP meeting took almost no effort.

Spanish-speaking parents are:

= More likely to describe their involvement in the overall IEP decision-making as
positive.

= Less likely to be aware of the federal law that protects their children’s special
education rights and of their right to disagree with the District about their children’s
services.

Other-language speaking parents are:

= Less likely to be aware of the LAUSD office that parents may call with concerns,
complaints, and/or questions regarding their children’s special education services and
programs.

One important action to help ensure parents’ understanding of the IEP proceedings is the
provision of interpreters at meetings:

= 67% of parents for whom English is not their primary language have requested an
interpreter for their IEP meeting.
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= An interpreter has been present at the IEP meetings for 96% of parents who requested
one.

= 50% of parents report that interpreters frequently translate only those conversations
directed toward the parents and do not provide the parents with translations of
conversations among other IEP team members.

= Of those parents for whom English is not their primary language, Spanish-speaking
parents are more likely than others to request translation services, including an
interpreter for the IEP meeting and translated copies of the IEP.

Parents’ Involvement and Satisfaction as a Reflection of Ethnic Differences

Several differences in the awareness, involvement, and satisfaction of parents are noted
among racial/ethnic groups—White, Latino, African-American, and Other race/ethnicity.

< Parents of White students are:

=  The most likely to report having received the District’s information booklets that
explain their children’s special education rights.

» More likely to demonstrate higher levels of awareness of their right to disagree with
their children’s school and of federal special education rights.
< Parents of Latino students are:

= The least aware of special education rights and resources, in particular that IDEA
protects their right to special education for their children and their right to disagree
with the District about special education services.

= Less likely to attend IEP meetings than White and Other race/ethnicity parents and
least likely to participate in due process proceedings.

= More likely to report that their children are receiving enough services.

< Parents of African-American students are:
= Less likely to attend IEP meetings than White and Other race/ethnicity parents.

= More likely to state that their children are not receiving enough special education
services.

= More likely than Latino and White parents to want greater involvement in the IEP
process.
% Parents of students in the Other race/ethnicity category are:

= More likely than all other groups to be knowledgeable about the special education
trainings and workshops for parents offered by LAUSD.

= More likely than Latino and White parents to want greater involvement in the IEP
process.

Parents’ Involvement and Satisfaction as a Reflection of Household Income
Differences

Household income data were collected during the Wave 2 telephone survey. Income
categories included in the survey were selected to correspond with those used by two national
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studies of youth with disabilities, the Special Education Elementary Longitudinal Study (SEELYS)
and the National Longitudinal Transition Study-2 (NLTS2), to enable comparison of LAUSD
data with national findings. Families were asked to identify the income category range that best
described the total income of all persons in their household in the past year.

Parents’ experiences in LAUSD differ by household income level. When compared with
parents with household incomes above $25,000, parents with household incomes of $25,000 or
less are:

< Less likely to be aware of several education rights and services, including knowledge of
the LAUSD office to call with concerns and questions, the federal education law, and
their right to disagree with LAUSD about their children’s services and programs.

X3
<

Less likely to be satisfied with how well the school keeps them informed.

K3
<

Less likely to attend an IEP meeting. Those who attend are less likely to report being
involved about the right amount in IEP decision-making.

X3
<

More likely to report their children receive sufficient services, although they are less
likely to report their children receive all of the services specified in the IEP.

< More likely to report that securing services for their children took a great deal of effort.
Parental Involvement as a Reflection of Student’s Grade Level

Parents of pre-school and elementary school students are more involved in special education
processes than parents of middle and high school students. Parents’ evaluations of how their
children are doing in their special education programs are generally more positive for those with
children in pre-school and elementary school than for those with children in higher grades:

< Parents of pre-school and elementary school students are:
= More likely to have attended IEP meetings.
= More likely to be satisfied with their level of involvement in IEP decisions.
= More likely to be satisfied with the level of communication from the school.
= More likely to have a positive view of special education programs.

< Parents of high school students are:
» Less likely to report having received LAUSD information booklets.

= More likely than parents of pre-school and elementary school students to report
wanting greater involvement regarding their children’s services.

LAUSD Parents’ Involvement and Satisfaction Compared with Parents Nationally

Parents of students with disabilities in LAUSD are somewhat less likely to participate in
special education processes, such as attending IEP meetings and participating in dispute
resolution activities, than are parents of students with disabilities nationally, especially at the
secondary school level:
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< Fewer LAUSD parents of students 13 years and older attend their children’s IEP
meetings than do parents of same-age students nationally.

< LAUSD parents are less likely than parents nationally to have participated in dispute
resolution processes, such as mediation and hearings.

When compared with parents of students with disabilities nationally, LAUSD parents tend to
be less satisfied:

< LAUSD parents are less satisfied with the amount of information they receive from the
school about their children’s performance.

<% LAUSD parents are less likely to feel they are involved the right amount in IEP decision-
making.

< LAUSD parents are more likely to report that it requires a great deal of effort and less
likely to say it requires almost no effort to obtain services for their children.

< LAUSD parents are less likely to be strongly positive regarding special education
services. Approximately one in four LAUSD parents are very satisfied with special
education services compared with more than half of parents nationally reporting a high
level of satisfaction.

*
<

LAUSD parents or high school students are less likely to report that their children receive
sufficient services.

< LAUSD parents of elementary school students are less likely to report that their children

are making progress toward their IEP goals.

These findings indicate that LAUSD parents’ experiences significantly differ from those of
parents of students receiving special education services nationally. Examining these differences
raised the question of whether they are due to actual differences in experiences and perceptions
between the two groups of parents or whether differences are associated primarily with
demographic differences between LAUSD families and families nationally. Parents in LAUSD
differ from those in the nation as a whole in several ways, including differences in income and
racial/ethnic breakdown. Analyzing LAUSD and national findings within race/ethnicity and
family income categories has allowed within-category comparisons, thereby diminishing
demographic differences between the two groups.

Overall, most of the differences in involvement in and satisfaction with special education
processes noted between parents nationally and LAUSD parents as a whole are evident within
racial/ethnic and household income category comparisons as well. This finding suggests
differences are not a reflection of demographic differences between the two parent populations,
but instead are differences in experiences and satisfaction of parents of students with disabilities
nationally and in LAUSD. For example:

« Parents in most income and racial/ethnic categories in LAUSD are less likely than
parents in the same categories nationally to say they are very satisfied with how well the
school keeps them informed about their children’s behavior and academic performance.
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Parents in LAUSD with incomes of $25,000 or less are approximately half as likely to
have participated in mediation or hearings as parents with similar incomes nationally.
Parents of Latino students nationally are more than five times as likely as LAUSD
parents of Latino students to have participated in these types of proceedings.

Within income and racial/ethnic categories, IEP goal development is more frequently a
joint parent and school responsibility in LAUSD than nationally. For example, parents of
Latino students age 13 and older in LAUSD are almost four times as likely as parents of
older Latino students nationally to report joint parent-school IEP goal development
responsibility.

LAUSD parents of secondary-school-aged students in most racial/ethnic and household
income categories are much less likely to report that almost no effort has been required to
secure their children’s services. For example 18% of parents with incomes of $25,000 or
less report that securing services took very little effort compared with 37% of parents
nationally in the same income category.

Across income and racial/ethnic categories, parents in LAUSD consistently are less likely
to be very satisfied with the services their children receive than parents nationally. For
example, parents of secondary school students in LAUSD with incomes of $25,000 or
less are less than half as likely to say they are very satisfied with the special education
services their students receive than parents nationally in the same income category.

Parents Who Did Not Attend the IEP Meeting

Some LAUSD parents have not attended an IEP meeting in the year prior to or the year of
Wave 2 survey.

2
*»*
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15% of all parents did not attend their child’s last IEP meeting. Of those who did not
attend the meeting, 61% are aware of one having been held.

Parents cite several reasons for not attending the meeting. Having schedule/work
conflicts is the most frequent reason given for not attending the IEP meeting.

Slightly more than one-third (38%) of parents report that the school has tried to find ways
to help them participate in the IEP meeting.

Some differences are noted by demographic variables:

7
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Y
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Parents of students with high-incidence disabilities are more likely than parents of
students in low-incidence categories not to attend IEP meetings.

Parents of African-American and Latino students are less likely to attend an IEP meeting
compared with parents of White students and students in the Other race/ethnicity
category.

Parents of high school students are less likely to attend IEP meetings than are parents of
pre-school, elementary school, and middle school students.
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CHAPTER 1: INTRODUCTION

The evidence is persuasive and consistent that parents play a critical role in nurturing their
children’s educational growth. Multiple, comprehensive reviews of parent involvement have
found that when parents are involved in their children’s education, the students benefit (Fan &
Chen, 2001; Henderson & Mapp, 2002; Jeynes, 2003). Parent support for learning is important
for all students, but it may be particularly important for the families of children with disabilities
(Council for Exceptional Children, 2001; Turnbull & Turnbull, 2001).

The parent-school relationship for families of students with disabilities is more clearly
prescribed by law than is the relationship for families of other students. The cornerstone of this
relationship is the Individualized Education Program (IEP), specified under the Individuals with
Disabilities Education Act (IDEA), as amended in 2004. One of the main tenets of IDEA is
parent participation in decision-making related to their children’s education.

The Modified Consent Decree (MCD) represents the “commitment of the Board of Education
of the Los Angeles Unified School District (‘District’) that the District’s special education
program will be in compliance with...the Individuals with Disabilities Education Act”

(Case No. 93-7044-LEW [GHKx] Modified Consent Decree, 2003)*. The Office of the
Independent Monitor (OIM) for the MCD in the Los Angeles Unified School District (LAUSD)
initiated a research project to systematically gauge the participation, satisfaction, and knowledge
of parents of students receiving special education in LAUSD. The OIM contracted with SRI
International (SRI) to conduct a large-scale survey over 2 years of LAUSD parents of students
receiving special education. The information from this Parent Survey will contribute to a
determination of whether the District has achieved substantial compliance with IDEA. The
survey has focused on the following research questions:

e To what extent are LAUSD parents of students with disabilities aware of special
education rights and responsibilities and the special education reform process associated
with the MCD?

e To what extent do LAUSD parents of students with disabilities participate in the special
education process, including IEP meetings, mediation, and hearings?

e To what extent are LAUSD parents involved in IEP decisions about their children’s
services and placements, and what are LAUSD parents’ perceptions of their involvement
in the IEP process?

e To what extent are LAUSD parents of students with disabilities satisfied with the special
education programs and services their children receive?

! The LAUSD special education programs have been under a federal consent decree since 1996 as a result of a class
action lawsuit. The original consent decree Chanda Smith vs. LAUSD was modified in 2003 and is now referred to
as the Modified Consent Decree.
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To address these questions, SRI conducted two large-scale telephone surveys as well as focus
groups of LAUSD parents of students who receive special education services. The first survey
and focus groups (Wave 1) were conducted in spring 2005; the second survey and additional
focus groups were conducted a year later in late winter to spring 2006 (Wave 2). Survey research
is a cost-effective and efficient approach for reaching a large number of respondents and
obtaining a broad representation of parents’ views and responses (Bickman & Rog, 1998;
Johnson & Onwuegbuzie, 2004). Because the survey research has focused on aggregate data, it
has provided comprehensive information that can be generalized across the District. With
appropriate sample selection and weighting strategies, survey responses represent the broad
spectrum of parents of students receiving special education in LAUSD.

Surveys have been implemented in other class-action cases focused on special education
reform. For example, the Office of the Felix Court Monitor in Hawaii contracted with the Center
on Disability Studies (CDS) to assess how schools and other complexes were achieving
compliance under the Felix consent decree. The Felix consent decree stemmed from the 1993
case Felix v. Waihee (now Felix v. Cayetano), in which the U.S. District Court found that the
State of Hawaii was in violation of Section 504 of the U.S. Rehabilitation Act of 1973 and of
IDEA (Higa, 2001). Under the Felix Court Monitor, the CDS assessed compliance of the school
or complex through three data collection components, one of which included a survey of parents
(Groves, 1999). Parents were interviewed about their engagement and participation in, and
satisfaction with, the services their children were receiving.

Surveys have long been used at the national level to provide a national picture of the
experiences of parents of students with disabilities. Currently, the U.S. Department of Education
is implementing a portfolio of longitudinal studies that span the age range of children and youth
with disabilities to help evaluate the implementation of IDEA; those studies include the National
Longitudinal Transition Study-2 (NLTS2), the Special Education Elementary Longitudinal Study
(SEELS), and the Pre-School and Early Elementary Longitudinal Study (PEELS). All these
national studies include telephone surveys of representative samples of parents of students with
disabilities.

Telephone Interview Design

The LAUSD telephone interview questionnaire was developed in the first year of the survey
and slightly modified in the second year on the basis of the informational needs of the OIM,
issues identified during focus groups and individual interviews conducted with parents of
LAUSD students receiving special education services, and items from national surveys that
would allow a comparison of LAUSD results with national findings.

Four focus groups were conducted during the questionnaire development phase in 2005: one
group with Spanish-speaking parents (9 participants), two groups with English-speaking parents
(13 participants), and one group with parents who spoke Korean, Chinese, Tagalog, or
Vietnamese and who could participate in a focus group conducted in English (9 participants). In
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addition to the focus groups, an individual interview was conducted with one Russian-speaking
family. The study also was designed to include an interview with an Armenian-speaking family,
but none of the 32 Armenian-speaking families contacted were willing to participate in the
interview.

When the instrument was developed, it was translated into Spanish and field-tested with
parents of 10 LAUSD students with disabilities—5 English-speaking and 5 Spanish-speaking
students. Field-test parents were selected to include those with children ranging from early
elementary school grades to high school grades, from varying racial/ethnic backgrounds, and
with children in high- and low-incidence disability categories. A structured field-test interview
was completed, and respondents were interviewed to learn their perceptions of the interview, the
ease of responding to questions, whether they understood the meaning of items, whether
response categories were unambiguous and mutually exclusive, and whether item wording was
appropriate.

Following the field test, a revised instrument was developed in English, finalized, and
translated into Armenian, Chinese, Korean, Russian, Spanish, Tagalog, and Vietnamese. The
translated interviews were reviewed by those fluent in the language to ensure that the wording
was appropriate and reflected the intent of the original English wording.

Wave 2 Focus Groups

As described above, parent focus groups were conducted in the initial survey year (Wave 1)
to help guide the telephone interview questionnaire design. Wave 2 focus groups were conducted
in February 2005 to obtain feedback from parents on the findings from the Wave 1 parent
telephone interviews. Three focus groups were conducted with parents of students receiving
special education services in LAUSD—one with English-speaking parents, one with Spanish-
speaking parents, and one with parents of Asian students. Focus group participants included
parents of students with high- and low-incidence disabilities; parents of students across
elementary, middle, and high school grade levels; and parents from a range of locations in the
LAUSD.

Wave 2 Parent Survey

Sample Selection

The OIM provided SRI with a data file of all LAUSD students who were currently receiving
special education services. SRI stratified the LAUSD file to represent six strata, which
combined:

* Three groups of primary language—English, Spanish, and “Other.” (The Other
languages consist of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.)

* Two categories of disability—nhigh-incidence (i.e., learning disabilities and
speech/language impairments) and low-incidence (i.e., all other disability categories).
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Using this sampling frame, in Wave 2 SRI selected a random sample of 2,000 students from
the file who were representative of the LAUSD population of students receiving special
education services. As a result of initial mailings to parents (described below) and updated data
files received from LAUSD before the start of the interviewing period, 124 students were deleted
from the sample, with an additional 124 students selected from the file as their replacements
before the start of the interviewing period. (The replacements were selected from the same strata
as those in the initial sample.) The 124 students required replacement for the following two
reasons:

e According to the updated LAUSD data file, 68 students had moved out of LAUSD.

e LAUSD data file had incorrect contact information, determined in part by reviewing
information from tracking mailings (56 students).

Fielding the Interview

After the sample was selected, an initial tracking letter was created, translated, and mailed to
parents in the sample to describe the upcoming interviews and to help identify respondents who
had moved after their information was entered into the LAUSD data file. (Appendix A includes the
tracking letter.) The mailing envelopes were marked “address service requested,” which instructs
the Post Office to forward the letter if the family has moved and left a forwarding address, and to
inform SRI of that new address. Included with this mailing was a postage-paid “contact update”
postcard that recipients could use to report changes in addresses or telephone numbers.

A lead letter, describing the importance of the interview and including a toll-free number that
parents could call if they had questions about the study or wanted to arrange an interview at a
specific time, also was created and translated. (Appendix A sets forth the lead letter.) These
letters were sent in batches, each mailed about a week before the interview start date for that
group of interviewees.

An interviewer training manual was then developed; the manual included background
information on the study, question-by-question specifications for each item in the interview,
probing instructions, and other information interviewers needed to successfully conduct the
interviews. All interviewers were trained using a combination of lecture, role-playing exercises,
question and answer sessions, and demonstration and practice interviews.

Parent interviews were conducted from January 11 through March 31, 2006. To capture the
diversity of LAUSD, interviews were conducted in eight languages—Armenian, Chinese,
English, Korean, Russian, Spanish, Tagalog, and Vietnamese. Computer Assisted Telephone
Interviewing (CATI) programs were developed for the English and Spanish versions of the
questionnaire. The interviews for all other languages were conducted using hard-copy versions
of those languages with responses entered electronically during the interview using an English
version CATI program. Before the start of interviewing, the CATI skip logic was programmed
and fully tested in English and Spanish.
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Although the CATI program controls the flow of the questionnaire by assuring question
presentation order, skip sequences and eligible responses, as an additional step to assure
complete accuracy of the data, a second computer program was written that similarly inspects the
data for internal consistency and completeness. If inconsistencies were found, the respondent
was recontacted for clarification. The only inconsistencies found were three “other specify”
responses that required callbacks for clarification.

Quality control procedures, including monitoring of calls and coaching of interviewers, were
implemented during the telephone data collection period to ensure that data of the highest
possible quality were collected. Interviews lasted approximately 11 to 12 minutes, although the
length varied somewhat depending on the language in which the interview was conducted. The
interviews were conducted on weekdays and weekends between 9:00 AM and 9:00 PM. To
maximize the likelihood of contacting parents, households were contacted up to 30 times over a
range of times (mornings, afternoons, and evenings on weekdays and weekends) that were varied
as to the day of the week; this was an increase over the 25 call attempts per household in
Wave 1. For parents with secondary contact information included in the LAUSD data file, that
information was used to attempt to reach parents if they could not be reached at the primary
contact number.

Wave 2 also consisted of additional efforts to contact and complete interviews. Beginning in
February, a separate program was implemented in an attempt to complete interviews with
households that had previously refused to be interviewed. Interviewers specifically trained in
converting refusals into acceptances called these households and were able to convert 55
previous refusals across all languages into completed interviews. In early March, to further
increase the completion rate, reminder postcards were sent to households that had not yet been
interviewed. In addition, cases that had been identified earlier in the interviewing period as
having inaccessible telephone numbers because initial attempts had reached a “privacy/blocked”
phone were reactivated in an effort to complete interviews. The use of a different calling
approach resulted in reducing 43 households that had been identified as “privacy/blocked”
to 1 household.

From the information gathered during the interviews and from updated data files received
from LAUSD after the interviews began, 21 families were identified as not eligible for an
interview because the student was deceased, the family had moved out of the District, or the
family spoke a language other than one of the 8 interview languages (Table 1-1). The sample
was not augmented because interviewing had already begun. An eligible sample of 1,979
families resulted. Of these 1,979 families, 1,417 participated in the telephone interview, for an
overall response rate of 72%.
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Table 1-1
Response Rates for the Parent/Guardian Telephone Interviews
Number Percent

e Total sample 2,000

Student deceased 1

Language barrier (not one of the eight interview languages) 5

Moved out of LAUSD 13

Other reason for ineligibility 2
e Total eligible sample 1,979 100
e Respondents

Completed the telephone interview 1,417 72
 Nonrespondents

Refused 50 3

Unable to locate 196 10

Located but unable to contact 316 16

Response rates varied by language and disability incidence, ranging from 64% for English-
speaking families to 84% for Korean-speaking families, and 70% for families of high-incidence
disability category students to 74% for families of students with low-incidence disabilities
(Table 1-2).

Table 1-2
Response Rates for the Parent/Guardian Telephone Interviews,
by Language and Disability Incidence
Number in Number of
Eligible Sample Respondents Percent
e Primary language
Spanish 765 575 75
English 704 453 64
Other 510 389 76
Armenian 154 109 71
Chinese 58 43 74
Korean 88 74 84
Tagalog 142 113 80
Russian 37 28 76
Vietnamese 31 22 71
e Disability
High incidence 1,029 716 70
Low incidence 950 701 74
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High response rates help to ensure that survey results are representative of the target
population. As indicated in the Handbook of Applied Social Research Methods, well-conducted
telephone surveys typically have response rates of 60% to 70% (Bickman & Rog, 1998). The
response rate achieved by this survey of LAUSD parents is consistent with those experienced in
NLTS2 and SEELS, the two national studies of parents of students with disabilities, which have
response rates ranging from 60% to 80%. The overall response rate of 72% achieved for this
study is especially strong, considering that “California as a whole, and the state’s urban areas in
particular, are among the most difficult parts of the nation in which to conduct telephone
interviews” (Center for Health Policy Research, UCLA, 2005).

Achieving a high response rate is only one aspect of ensuring that survey findings are
representative of all parents of youth with disabilities in LAUSD. To assess whether those who
were interviewed differ from the universe of parents of students in LAUSD receiving special
education services, SRI used information from LAUSD databases to help identify possible
differences between respondents and other parents in LAUSD. Respondents to the telephone
survey were compared with all students receiving special education services in LAUSD in regard
to the following variables:

e Primary language

e Disability incidence

e Type of disability

e Student gender

e Student race/ethnicity

e District

e Parent IEP meeting participation status

e Free and reduced-price lunch participation status
e Student grade level.

Respondents were representative of the full population on many of these variables, but some
differences were found. For example, the telephone survey respondents include proportionately
fewer parents of students with emotional disturbances than does the full LAUSD universe of
students receiving special education, resulting in those parents being underrepresented.

These nonresponse analyses have been used to determine the weights to be applied to the
sample so that interview responses accurately represent the universe of LAUSD students
receiving special education. For example, because a larger proportion of the LAUSD universe
consists of parents of students with emotional disturbances than the proportion in the respondent
sample, larger weights have been applied to each respondent family with a student with
emotional disturbances.
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Because findings are weighted to represent the universe of students in LAUSD, percentages
included in this report are free of biases that would otherwise be associated with differences in
response rates for any of the student characteristics listed above. When sample sizes are included
in tables in subsequent chapters, they are identified as unweighted sample size; in contrast, the
percentages in the tables are estimates of the percentages of all parents of students in LAUSD,
and not percentages of those who responded to the telephone interview.

Appendix B provides a complete description of comparisons between interview respondents
and the full population of LAUSD parents of students with disabilities, and of the weighting
analyses.

Technical Notes

Readers should remember the following issues when interpreting the findings in this report:

< Descriptive findings are weighted. This survey has been designed to provide a
District-wide picture of the experiences of LAUSD parents of students who receive
special education services. Therefore, all the statistics presented in this report are
weighted estimates of the population of students receiving special education in LAUSD.
Each response for each sample member is weighted. Appendix B includes a description
of the weighting process.

< Standard errors. For each mean and percentage in this report, a standard error is
presented that indicates the precision of the estimate. For example, a variable with a
weighted estimated value of 50% and a standard error of 2 means that the value for the
total population, if it had been measured, would, with 95% confidence, lie between
48% and 52% (i.e., within plus or minus 2 percentage points of 50%). Thus, smaller
standard errors allow for greater confidence to be placed in the estimate, whereas larger
ones require caution.

< Small samples. Although these data are weighted to represent the entire LAUSD
special education population, the size of standard errors is influenced heavily by the
actual number of youth in a given group. Groups with very small samples have
comparatively large standard errors (in fact, findings are not reported separately for
groups that do not include at least 20 sample members). Therefore, readers should be
cautious in interpreting results for groups with small sample sizes and large standard
errors.

7
*

% Significant differences. Only differences among groups that reach a level of
statistical significance of at least .05 are mentioned in the text. Appendix B outlines a
method for using standard errors to calculate the significance of differences between
groups of interest.
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Organization of the Report

The chapters in this report generally correspond to the research questions posed. The findings
of the Wave 2 survey are presented in Chapters 2 through 9. Chapter 2 presents overall findings,
Chapter 3 focuses on findings by disability incidence, Chapter 4 describes findings by the
students’ primary language, Chapter 5 presents findings by race/ethnicity, and Chapter 6 includes
findings by household income. School-level findings and comparisons with national data make
up Chapters 7 and 8. Chapter 9 presents findings for parents who did not attend their children’s
last IEP meeting. The final chapter summarizes parents’ experiences with special education
programs and processes in LAUSD. Appendix A includes examples of letters and presents the
interview instrument. Appendix B provides details of the design, sample, weighting, measures,
and analysis approaches. Appendices C through H include the complete set of results by
disability incidence, primary language, race/ethnicity, household income, and school level, as
well as national comparisons.
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CHAPTER 2: OVERALL FINDINGS

The Parent Survey was designed to examine the extent to which parents of students with
disabilities in the LAUSD are aware of their special education rights and responsibilities;
participate in special education processes, including IEP meetings and dispute resolution
proceedings; are involved in IEP decisions; and are satisfied with the special education programs
and services their children receive. This chapter, which reviews the overall survey findings,
presents the findings in four sections with corresponding summary points at the end of each
section.

Parents’ Awareness of Special Education Rights and Communication with LAUSD

Parents” knowledge and understanding of their rights under the Individuals with Disabilities
Education Act of 2004 (IDEA) is essential to their ability to participate effectively in the
educational development of children with disabilities. Knowledge of how to access information
about services and local school district resources can enhance parents’ effectiveness. Indeed, one
of the core concepts of IDEA is the involvement of parents and students, together with regular
and special education personnel, as equal partners in making individual decisions to support each
student’s educational success (NICHCY 1999). Further, the law requires local education
agencies to inform parents of their children’s progress toward their annual educational goals.

This section focuses on parents’ awareness of both their special education rights and the
LAUSD resources for providing information about services and children’s progress.

Information Provided to Parents by LAUSD and the Child’s School

A Parent’s Guide to Special Education Services and The IEP and You. LAUSD
publishes two booklets to provide parents with information about the special education process.
A Parent’s Guide to Special Education Services (Including Procedural Rights and Safeguards)
addresses a broad range of topics about special education, including:

e Does your child need special education?

e What is special education?

e The special education process.

e Rights under the special education process.
e Information about private school placement.
e Information about discipline.

The IEP and You provides information about the IEP team meeting and how parents can
effectively participate in the meeting. Both publications are printed in the district’s eight primary
languages: English, Spanish, Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
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The booklets list the LAUSD offices that provide information about special education to parents

and indicate the contact information for those offices.

Eighty-three percent of parents report receiving a copy of one or both informational booklets
(Table 2-1). When asked if they have received a verbal explanation of the information in these
booklets, 64% of parents report that someone at the school has explained the booklets to them in
a way that they could understand. However, more than one-third report not having received an

adequate explanation; 20% of parents report that the explanation they received is not

understandable, and 16% report that they have not received any explanation.

Table 2-1

Provision of Information to Parents about Special Education Services

Youth with Disabilities in LAUSD

Unweighted
Percent Standard Error Sample Size
The percentage of parents who report:
< Receiving a copy of Parent’s Guide to Special
Education Services and/or The IEP and You 83.4 14 1,336
Of those receiving a these booklets, having an explanation
. 1,098
that is:
e Understandable 64.3 2.2
e Not understandable 19.8 1.7
 Not provided 15.9 1.6

Students’ Behavior and Academic Performance. IDEA requires that schools inform
parents of their children’s progress toward educational goals at least as frequently as information
about the progress of students in general education is provided. Overall, parents report general
satisfaction with how well the school keeps them informed about their children’s behavior and
academic progress, with 36% of parents being very satisfied and 47% being somewhat satisfied
(Table 2-2). For parents who report less positive experiences, 17% report they are somewhat or
very dissatisfied with communication from schools about their children’s performance.

Table 2-2

Parents’ Satisfaction with Information about Special Education Services

Youth with Disabilities in LAUSD

Unweighted
Percent Standard Error | Sample Size
Percentage of parents who report satisfaction with the
information the school provides about students’ behavior and 1,395
academic performance:
e Very satisfied 35.7 2.0
e Somewhat satisfied 47.4 2.0
e Somewhat/very dissatisfied 16.9 15
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Parents’ Awareness of Special Education Rights and LAUSD Resources

To gauge their knowledge and awareness, parents were asked to respond to a series of
statements with true, false, or do not know." Parents demonstrate a range of awareness about
LAUSD policies and resources. Most parents (80%) are aware that LAUSD has an office they
can call about their concerns, questions, or complaints about their children’s special education
services or program (Table 2-3). Although almost two-thirds (64%) of parents know that
LAUSD holds trainings and workshops for parents to inform them about special education rights
and services, only 42% of parents are aware that LAUSD is attempting to improve programs to
meet the requirements of the class action lawsuit.? Parents’ knowledge of the federal law
protecting the rights of parents of children with disabilities in general and parents’ specific right
to disagree with LAUSD regarding their children’s services or program is limited. Only 35% of
parents report that they are aware of IDEA. Despite limited awareness of IDEA, a majority of
parents (62%) know they have a right to disagree with the school about their children’s special
education services and programs.

Responses to the series of statements were used in creating an “Awareness Scale.” Parents
who respond correctly to all five statements are considered to demonstrate high awareness; 3 to
4 correct responses are considered to demonstrate medium awareness; 1 to 2 correct responses
are considered to demonstrate low awareness; and no correct responses are considered to
demonstrate the least awareness.

Overall, 10% of respondents demonstrate a high level of awareness of special education
rights and LAUSD resources, indicating that parents are aware of all five statements. Half (51%)
demonstrate medium awareness, 35% of parents demonstrate low awareness by correctly
responding to one or two of the items, and only 4% of parents demonstrate no awareness.

! The statements follow, with the correct response after each statement: “The school district has trainings and
workshops to inform parents of students with disabilities about services and rights.” (True); “There is no federal law
that protects the rights of parents of children with disabilities.” (False); “The school district has an office where
parents can call if they have concerns, questions, or complaints about their children’s special education program or
services.” (True); “Parents do not have the right to disagree with the school or the district about their children’s
special education program or services.” (False); “The school district is attempting to improve its special education
programs to meet the requirements of a federal lawsuit filed by parents.” (True).

% The LAUSD special education programs have been under a federal consent decree since 1996 as a result of a class
action lawsuit. The original consent decree Chanda Smith vs. LAUSD was modified in 2003 and is now referred to
as the Modified Consent Decree.
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Table 2-3

Parents’ Awareness of Special Education Rights and Services

Youth with Disabilities in LAUSD

Unweighted
Percent Standard Error | Sample Size
The percentage of parents who are aware of:
e The LAUSD office to call about concerns, questions, 801 16 1394
and complaints about children’s services and program: ) ) ’
e LAUSD's trainings and workshops about special
education services and rights: 63.6 18 1,391
e LAUSD's attempt to improve programs to meet the
requirements of the class action lawsuit: 41.8 1.8 1,391
e Federal law that protects the rights of parents of
children with disabilities: 350 1.6 1,383
e Theirright to disagree with LAUSD about their
children’s services and program: 62.0 14 1,395
Parent’'s awareness levels on the “Awareness Scale",
o 1,373
percent with:
0 correct least aware 3.9 .78
1-2 correct low awareness 34.9 1.58
3-4 correct medium awareness 50.7 1.58
5 correct high awareness 10.4 1.05

Parents who report receiving the Parent’s Guide or The IEP and You are significantly more
likely than parents who report not receiving those publications to demonstrate a greater
awareness of LAUSD resources and to be more knowledgeable of their special education rights.
Sixty-four percent of parents who report receiving the booklets score in the medium to high
range of awareness compared with 52% of parents who report not receiving the booklets. On an
item-by-item analysis, parents who report receiving the booklets are more likely to be aware of
the federal law that protects their rights and to be aware of their right to disagree with the school

district.

Summary of Parent Awareness

83% of parents have received one or both of the information booklets published by
LAUSD about special education services and programs.

64% of parents who received the District’s information booklets report receiving an

explanation of the booklets that they understand.

80% of parents are aware that the LAUSD has an office to call with concerns or questions

about their children’s special education services.

35% of parents are aware that a federal law exists to protect their rights as parents of

students with disabilities.
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< Parents who have received LAUSD informational booklets are more likely to
demonstrate greater awareness of their special education rights and knowledge of
LAUSD resources, and more likely to score in the medium and high ranges on the
Awareness Scale.

< 83% of parents report being very or somewhat satisfied with how well the school keeps
them informed about their children’s behavior and academic performance.

< 39% of parents demonstrate low to no awareness of their special education rights and
LAUSD services.

Parents’ Participation in the Special Education Process

One of the main tenets of IDEA is that parents should participate in their children’s
educational planning process. IDEA regulations stipulate that “each public agency shall take
steps to ensure that one or both of the parents of a child with a disability are present at each IEP
meeting or are afforded the opportunity to participate” [Section 300.345(a)]. Policymakers’
commitment to parental involvement in the education of students with disabilities is made clear
in the regulations’ specification that “if neither parent can attend, the public agency shall use
other methods to ensure parent participation, including individual or conference telephone calls”
[Section 300.345(c)].

This section focuses on parents’ involvement in IEP meetings and the dispute resolution
process specified by IDEA.

IEP Meeting Participation

Attendance at the IEP Meeting. The process of developing an IEP serves as the mechanism
for identifying a student’s unique needs and crafting an education program to meet those needs.
An IEP team composed of parents and school staff is responsible for collaborating on the
development of an IEP.

Parents of children with disabilities can face multiple barriers to active participation in the
IEP process. Some are similar to barriers all parents face in regard to school involvement in
general—logistical problems (i.e., lack of transportation or child care, conflicts with work
schedules), a lack of understanding of the school system, or language or cultural differences
(Kalyanpur & Harry, 1999; Smith, 2001; Smrekar & Cohen-Vogel, 2001). Other difficulties are
specific to the IEP process, such as miscommunication or discomfort with educational jargon or
with technical terminology related to testing, statistical analysis, placement, and services (Harry,
Allen, & McLaughlin, 1995; Smith, 2001).

When asked about their attendance at an IEP meeting, 85% of parents report having
participated in at least one IEP meeting in the current or prior school year (Table 2-4).
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Table 2-4
Parents’ IEP Meeting Participation

Youth with Disabilities in LAUSD

Unweighted
Percent Standard Error | Sample Size
P f h i IEP i
Percentage of parents who report attending an meeting 84.9 13 1,388
in the current or prior year

Written Copy of the IEP. During the IEP meeting, a written statement about the student’s
program is developed, reviewed, and revised. Of those parents who attended their child’s last
IEP meeting, 85% report having received a written copy of the completed IEP at the end of the
meeting (Table 2-5).

Table 2-5
Receipt of Written Copy of the IEP
Youth with Disabilities in LAUSD
Unweighted
Percent Standard Error | Sample Size
Of those parents who have attended an IEP meeting, the
percentage who:
e Have received a written copy of the student’s IEP at the 84.8 18 1156
end of the IEP meeting ' ’ '

Participation in Dispute Resolution

Parents of students with disabilities have the option of entering informal dispute resolution,
mediation, and/or due process hearings if they are not satisfied with the development or
implementation of an IEP. Among the issues that can provoke a dispute between a parent and
school or district staff are identification for eligibility for special education services, evaluation,
educational placement, provision of a free and appropriate public education, and provision of
services on an IEP. Thirty-six percent of parents report having disagreed with the school in the
past 2 years, and 10% of parents report having exercised their right to participate in dispute
resolution proceedings during the same period (Table 2-6). When asked whether they had
considered participating in any due process proceedings in the past 2 years, 23% of parents
report having considered participating in dispute resolutions proceedings such as informal
dispute resolution, mediation, or hearings.
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Table 2-6
Parents’ Participation in Dispute Resolution

Youth with Disabilities in LAUSD

Unweighted
Percent Standard Error | Sample Size
In past 2 years, the percentage of parents who have:
. Dlsa_greed with the school about children’s 36.4 17 1,338
services and program
e Considered participating in an informal dispute
resolution, mediation, or hearing 231 15 1,339
e Participated in an informal dispute resolution,
mediation, or hearing 9.8 12 1,361
As outcomes of dispute resolution proceedings, the
s 169
percentage of parents who have received:
e All services requested 46.9 6.0
e Some of the services requested 33.7 6.7
« None of the services requested 13.0 4.4
e Something else 6.3 2.2

Parents who report participating in dispute resolution processes were asked about the
outcome of the process. Of the parents who have participated in a dispute resolution process,
47% report receiving all of the services they requested for their children; 34% report receiving
some of the services; and 13% report not receiving any of the services requested.

Summary of Parents’ Participation in the Special Education Process

< Approximately 85% of parents report participating in their children’s last IEP meeting.
Of those who attended, 85% report receiving a copy of their child’s IEP at the end of the
meeting.

< Although about 36% of parents report having disagreed with the school in the past
2 years about their children’s special education program or services, many fewer have
participated in dispute resolution activities.

< 23% of parents have considered participating in informal dispute resolution, mediation,
or hearings.

< 10% of all parents report having participated in these types of dispute resolution
proceedings.

< Of those who have participated in disputed resolution proceedings, 47% report receiving
all of the services they requested for their children. Approximately 13% report having
received none of the services.
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Parents’ Satisfaction with the IEP Process

Through the 1EP process, IDEA encourages partnerships between schools and parents in the
educational planning for students with disabilities. Parents’ participation in decision-making
related to their children’s education has been one of the cornerstones of this legislation.
However, attendance at the IEP meeting does not always ensure active participation in the
decision-making process. This section focuses on parent involvement in decisions about
student’s services and placement, and on parents’ perceptions of their participation in the IEP
process.

Perception of Involvement in the IEP Process

Parents were asked to describe their experience as a member of the IEP team and if they felt
treated as an equal and important member of the team. The majority of parents report a positive
experience, with 62% reporting being fully treated as an equal and important member of the IEP
team and 23% feeling they are mostly treated this way (Table 2-7). Fifteen percent of parents
report they are only somewhat or not at all treated as an equal or important partner.

When asked about their involvement in the development of their children’s IEP goals, 70%
of parents view it as a joint school-parent process. In contrast, 24% report that their children’s
IEP goals are developed primarily by the school, with little parent or student input, and 5%
indicate that they are primarily responsible for developing the IEP goals.

The majority of LAUSD parents (64%) report that various placement options were discussed
during the IEP meeting. When asked how they feel about their involvement in decisions about
their children’s services as well as about their children’s IEP overall, 61% feel they have been
involved about the right amount. Although the majority of parents report being comfortable with
their level of participation, 38% report they want to be more involved, and almost none would
prefer to be less involved.
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Table 2-7
Parents’ Satisfaction with the IEP Process

Youth with Disabilities in LAUSD
Unweighted
Percent Standard Error | Sample Size
Percentage of parents who report:
e Treatment as an equal and important part of the IEP 1174
team: ’
Fully 62.3 2.2
Mostly 22.8 1.3
Somewhat 10.9 1.3
Not at all 3.9 .8
e  Primary development of IEP goals by: 1,176
The school 24.2 14
The school and the parents 70.1 1.8
The parents and the student 4.8 .8
e Being given a choice about placement options 63.8 1.8 1,034
e The extent_ of the parents’ involvement in decisions 1171
about services as: ’
Being involved the right amount 60.6 1.6
Wanting to be more involved 38.3 1.6
Wanting to be less involved 1.2 A4
e The parents’ involvement in overall IEP decision-
making as: 1,176
Being involved about the right amount 61.8 1.7
Wanting to be more involved 36.5 1.7
Wanting to be less involved 1.7 5

Summary of Parents’ Satisfaction with the IEP Process

% 75% of parents report being involved in developing IEP goals for their children.

< 64% of parents report they are given a choice during the IEP meeting about the various
placement options available for their children.

< 62% of parents report being fully treated as an equal and important member of the IEP
team, whereas approximately15% feel they are only somewhat or not at all treated in that
manner.

% Approximately 37% of all parents report wanting to be more involved in participating in
decisions about their children’s services, as well as in overall IEP decision-making.
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Parents’ Satisfaction with Special Education Services

Parents play a critical role in nurturing their children’s educational growth. Parent support for
learning is important for all students, but it may be particularly important for children with
disabilities. IDEA has a long history of supporting parents’ collaboration with schools and active
participation in their children’s education. Their degree of satisfaction with their children’s schools
has been associated with differences in parents’ levels of involvement in their children’s
educational development.

This section focuses on parents’ satisfaction with the amount of special education services
their children receive, efforts required to secure services, and their children’s progress toward
IEP goals.

Parents’ Satisfaction with Children’s Services and Progress

One indicator of parent satisfaction with their children’s special education services is whether
they believe the services specified in their children’s IEP are being provided. When asked to
describe the provision of services specified in their children’s IEPs, 27% of parents report that all
the services are being received, and 31% of parents report that most of the services are being
received (Table 2-8). However, 37% of parents report only some of the services are being
received, and 5% state that none of the services are being received.

When asked whether their children were receiving enough special education services to
progress in school, 62% feel that their children are receiving enough special education services.

Parents were asked to describe their efforts in securing the services specified in their children’s
IEP. Thirty percent of parents report having to exert a great deal of effort to obtain services for
their children in the last year, and 29% indicate requiring some effort. Less then half of all parents
report that securing their children services required little effort (20%) or no effort (22%).

When asked about their satisfaction with the special education services and supports their
children need to do well and their children’s progress toward their IEP goals, the results are
generally positive. The majority of parents are satisfied with their children’s services, with 25%
reporting they are very satisfied and 57% reporting they are somewhat satisfied. In contrast, 19%
of parents report feeling dissatisfied with the special education services their children receive.

The majority of parents (81%) feel their children are receiving the supports and services from
the school that he/she needs to do well in school, whereas the remainder of parents (19%)
disagree or strongly disagree with that statement. When asked if their children are making
progress toward their IEP goals, 38% feel their children are making a lot of progress, 27% some
progress, and 20% mixed progress, whereas 15% report their children are not making progress
toward their IEP goals.
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Table 2-8
Parents’ Satisfaction with Children’s Services and Progress

Youth with Disabilities in LAUSD
Unweighted
Percent Standard Error | Sample Size
Percentage of parents reporting on:
e The _Ievel of services in the IEP that children 1,314
receive:
All of the services 27.1 2.0
Most of the services 30.9 1.7
Some of the services 37.2 1.9
None of the services 4.9 7
=  Children receive sufficient services 61.9 1.9 1,327
-  Effort required by parents to secure services for their
children: 1,375
A great deal of effort 29.5 2.0
Some effort 28.7 2.1
A little effort 20.0 1.6
Almost no effort 21.8 15
e Level of satisfaction with the special education 1374
services students receive: ’
Very satisfied 24.6 1.7
Somewhat satisfied 56.9 1.7
Somewhat/very dissatisfied 185 1.6
e Level of agreement with the statement: “[CHILD] is
getting the support and services from the school that 1,388
[he/she] needs to do well in school.”
Strongly agree 253 1.7
Agree 55.9 2.0
Disagree/strongly disagree 18.9 1.6
< Amount of progress child is making progress toward
his/her IEP goals: 1,372
A lot of progress 37.6 1.8
Some progress 27.2 1.6
Not much/no progress 15.2 1.3
Mixed progress 19.9 1.3
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Summary of Parents’ Satisfaction with Special Education Services

< 58% of parents feel their children are getting all or most of the services specified in their
IEPs.

< Although 62% of parents feel that their children are getting enough special education
services, 38% of parents feel their children are not receiving enough services.

< 82% of parents tend to be at least somewhat satisfied with the services their children
receive.

% Securing special education services for their children requires considerable effort on the
part of many parents; 30% of parents characterize the process as requiring “a great deal
of effort;” in contrast, 22% of parents report that the process requires “almost no effort.”

This chapter has presented the overall findings for Wave 2 of the Parent Survey, which
examined parent awareness of special education rights, involvement in the special education
process and decision making, and satisfaction with the LAUSD special education processes.
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CHAPTER 3: DISABILITY INCIDENCE DIFFERENCES IN
FAMILY INVOLVEMENT, AWARENESS, AND SATISFACTION

One goal of the Parent Survey has been to determine whether or not differences exist among
the awareness, involvement, and satisfaction of parents with children with high-incidence
disabilities and parents of children with low-incidence disabilities. High-incidence disabilities
consist of learning disabilities and of speech and language impairments. These disabilities account
for approximately 70% of students with disabilities nationwide and in the LAUSD. Low-
incidence disabilities, which consist of all other disability categories, include disabilities such as
autism, mental retardation, and visual impairment.* The survey sample was stratified by low and
high incidence to reflect the population of students with disabilities within LAUSD. Several
significant differences were found between the responses of parents of children with low- and
high-incidence disabilities. This chapter includes only those findings that are significantly
different. Appendix C provides the complete set of results by low- and high-incidence disabilities.

Parents’ Awareness of Special Education Rights and Communication with LAUSD

Information Provided to Parents by LAUSD and the Child’s School

LAUSD indicates that it provides the information booklets Parent’s Guide to Special
Education and The IEP and You to parents of students with disabilities. Parents of students in
low-incidence disability categories are more likely to report having received a copy of the
information booklets, than are those in the high-incidence categories (88% low-incidence vs. 81%
high-incidence; Table 3-1).

Table 3-1
Provision of Information to Parents about Special Education Services,
by Disability Incidence

Disability Incidence
High Low
The percentage of parents who report receiving the Parent’s Guide to Special 813 88.4
Education Services and The IEP and You ' )
(1.7) 1.7)
Unweighted Sample Size 660 676

Standard errors are in parentheses.

' Low-incidence disability categories include: mental retardation, emotional disturbance, hearing impairment, visual
impairment, orthopedic impairment, other health impairment, autism, traumatic brain injury, multiple disabilities, and
deaf/blindness.



Parents’ Awareness of Special Education Rights and LAUSD Resources

As described in Chapter 2, parents were asked a series of questions to measure their awareness
of special education rights and the resources available to support them. Parents of students in high-
incidence disability categories are more likely to know that LAUSD has an office to call with
concerns, questions, and complaints about their children’s services and programs than are parents
of children in low-incidence categories (82% high-incidence vs. 76% low-incidence; Table 3-2).

Table 3-2
Parents’ Awareness of Special Education Rights and Services,
by Disability Incidence

Disability Incidence
High Low
The percentage of parents who are aware that LAUSD has an office to call
about concerns, questions, and complaints about children’s services and 81.8 75.7
program.
(1.8) (1.8)
Unweighted Sample Size 698 697

Standard errors are in parentheses.

Parents’ Participation in the Special Education Process

Attendance at IEP Meetings

Parents of students with low-incidence disabilities are more likely to attend IEP meetings than
are those of students with high-incidence disabilities (90% low-incidence vs. 83% high-incidence;
Table 3-3).

Table 3-3
Parents’ IEP Meeting Participation,
by Disability Incidence

Disability Incidence
High Low
Percentage of parents who report attending an IEP meeting in the current or 828 90.1
prior year. ) )
1.6) (1.5)
Unweighted Sample Size 694 694

Standard errors are in parentheses.
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Participation in Dispute Resolution

Parents of students with low-incidence disabilities are more likely than parents of those with
high-incidence disabilities to disagree with the school about their children’s special education
program and services (46% low-incidence vs. 33% high-incidence; Table 3-4). They are more
likely to have considered participating in informal dispute resolution, mediation, or hearings
(30% low-incidence vs. 21% high-incidence). They are also more likely to have participated in
these types of proceedings in the past 2 years (13% low-incidence vs. 8% high-incidence).

Table 3-4
Parents’ Participation in Dispute Resolution,
by Disability Incidence

Disability Incidence

High Low
In the past 2 years, the following percentage of parents have:

« Disagreed with the school about children’s services/program 32.6 45.9
(2.2) (2.1)

* Considered participating in informal dispute resolution/mediation/hearing 20.5 29.5
(1.8) (1.8)

» Participated in informal dispute resolution/mediation/hearing 8.4 13.1
(1.3) (1.8)

Unweighted Sample Size 693 690

Standard errors are in parentheses.

Parents’ Satisfaction with Special Education Services

Parents of students with high-incidence disabilities appear to be somewhat more satisfied with
their children’s services than parents of students with low-incidence disabilities. They are more
likely to feel that their children are receiving enough services (65% high-incidence vs. 56% low-
incidence; Table 3-5). Parents of students with high-incidence disabilities also are more likely
than parents of students with low-incidence disabilities to report that it took almost no effort to
obtain services for their children (24% high-incidence vs. 18% low incidence) and to feel that
their children are making a lot of progress toward their IEP goals (40% high-incidence vs. 32%
low-incidence).
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Table 3-5
Parents’ Satisfaction with Children’s Services and Progress,
by Disability Incidence
Disability Incidence
High Low
Percentage of parents reporting on:
e Children receive sufficient services 64.5 55.5
(2.1) (2.4)
e Parents’ efforts to secure services for children:

A great deal of effort 28.3 32.4
(2.4) (2.1)
Some effort 28.2 30.1
(2.6) 2.7)
A little effort 20.1 19.8
(2.1) (2.0)
Almost no effort 23.5 17.8
(2.2) (1.8)

< Amount of progress child is making progress toward his/her IEP

goals:

A lot of progress 40.0 31.5
(2.2) (1.8)
Some progress 25.8 30.7
(2.0) (2.0)
Not much/no progress 15.6 14.3
1.7 1.7)
Mixed progress 18.5 23.4
1.7 (2.0)
Unweighted Sample Size 689 684

Standard errors are in parentheses.

Summary

When compared with parents of students with low-incidence disabilities, parents of students
with high-incidence disabilities are:

s+ More likely to know that LAUSD has an office to call with concerns, questions, and
complaints about their children’s services and programs.

%+ More likely to report feeling that their children receive sufficient services.
¢+ More likely to report that it took almost no effort to obtain services for their children.

¢+ More likely to report that their children are making a lot of progress toward their IEP
goals.
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When compared with parents of students with high-incidence disabilities, parents of students
with low-incidence disabilities are:

X/
L X4

More likely to report having received the District’s information booklets The IEP and
You and Parent’s Guide to Special Education Services that explain their rights.

More likely to attend their child’s IEP meeting.
More likely to disagree with schools about supports and services for their children.

More likely to have considered and to have participated in dispute resolution
proceedings.






CHAPTER 4: PRIMARY LANGUAGE DIFFERENCES IN
FAMILY INVOLVEMENT, AWARENESS, AND SATISFACTION

Parents were selected for the survey to represent all parents of students with disabilities
whose primary language is English, Spanish, or from the Other-language category, which
consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese. In LAUSD, Spanish
is the primary language of 58% of students with disabilities, English is the primary language of
40%, and 2% of students with disabilities are primarily Other-language speakers.

In addition to the questions asked of all parents, parents whose primary language was not
English were asked about the provision of interpreters at IEP meetings and the translation of the
IEP document. Several significant differences were found among their responses in regard to
their primary language. This chapter describes only those findings that are significantly different
by primary language. Appendix D presents the complete set of results by primary language.

Parents’ Awareness of Special Education Rights and Communication with LAUSD
Information Provided to Parents by LAUSD and the Child’s School

As noted in Chapter 2, LAUSD provides parents of students with disabilities with
information booklets that explain parents’ special education rights. These booklets are available
in all of the District’s primary languages. English-speaking parents report receiving a booklet
more frequently than Spanish- or Other-language-speaking parents (88% English-speaking vs.
80% Spanish-speaking and 78% of Other-language speaking; Table 4-1).

Table 4-1
Provision of Information to Parents about Special Education Services,
by Primary Language

Primary Language
English Spanish Other*
The percentage of parents who report:

* Receiving the Parent’s Guide to Special Education Services 88.3 80.0 77.7
(2.0) (2.2) (2.4)

e Receiving an explanation of the Guide that is:
Understandable 70.4 59.7 63.2
(2.4) (3.3) (3.6)
Not understandable 15.9 22.3 315
(2.1) (2.8) (3.5)
Not provided 13.7 17.9 5.3
(2.0) (2.3) (1.6)
Unweighted Sample Size 437 552 347

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
Standard errors are in parentheses.
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When asked if the explanation of the District information booklets provided by the school is
understandable, parents in the Other-language group (32%) are more likely to report that the
explanation was not understandable compared with English-speaking (16%) and Spanish-
speaking (22%) parents. Other-language-speaking parents also are the least likely to report
receiving an explanation of the information booklets from the school (5% vs. 14% English-
speaking and 18% Spanish-speaking).

Parents’ primary language plays a role in the level of satisfaction with their children’s school
communication. English-speaking parents are most likely to report being very satisfied with
communication from the school regarding their child’s behavior and academic performance
(50% vs. 26% Spanish-speaking and 35% Other-language speaking; Table 4-2). English-
speaking parents are also most likely to express greater dissatisfaction with the level of
information from the school about their children’s performance (24% vs. 12% Spanish-speaking
and 15% Other-language speaking).

Table 4-2
Parents’ Satisfaction with Information about Special Education Services,
by Primary Language

Primary Language
English Spanish Other*
The percentage of parents who report a level of satisfaction with
information the school provides about students’ behavior and
academic performance:
* Very satisfied 49.8 26.0 34.7
(2.8) (2.3) (2.8)
 Somewhat satisfied 26.5 61.7 50.7
(2.3) (2.5) (2.5)
* Somewhat/very dissatisfied 23.8 12.3 14.6
(2.9) (1.6) (2.2)
Unweighted Sample Size 448 569 378

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
Standard errors are in parentheses.

Parents’ Awareness of Special Education Rights and LAUSD Resources

Several differences in awareness occur across the three language groups. Parents in the
Other-language group demonstrate the least awareness about the LAUSD office that parents may
call with concerns, complaints, and/or questions regarding their children’s special education
services and program (68% vs. 80% English-speaking and 81% Spanish-speaking; Table 4-3).

English-speaking parents are the least likely to report awareness of LAUSD’s attempts to
improve special education programs to meet the requirements of a lawsuit (33% vs. 47%
Spanish-speaking and 59% Other-language speaking).

Spanish-speaking parents are less likely to indicate knowledge of IDEA, the special
education law (24% vs. 50% English-speaking and 48% Other-language speaking). Spanish-
speaking parents also demonstrate a lower awareness of their right to disagree with the District
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about their children’s services than do English-speaking and Other-language groups (47%
Spanish-speaking vs. 84% English-speaking and 69% Other-language speaking). Overall,
Spanish-speaking parents are less likely to have high awareness of special education rights and
services (7% vs. 15% English-speaking and 13% Other-language speaking).

Table 4-3
Parents’ Awareness of Special Education Rights and Services,
by Primary Language
Primary Language
English Spanish Other*
The percentage of parents who are aware of: (5d)
< The LAUSD has an office to call about concerns, questions, and
) . , . 79.9 80.6 68.1
complaints about children’s services and programs
(1.8) (2.6) (2.7)
. LAU_SD’S trainings and workshops about special education 62.0 64.5 714
services and rights
(2.8) (2.5) (2.8)
e LAUSD’s attem_pt to impr_ove programs to meet the requirements 333 47.1 591
of the class action lawsuit
2.7) (2.6) 2.7)
. F_edera_ll_ law that protects the rights of parents of children with 496 244 475
disabilities
(3.4) (1.8) (2.5)
* Their right to disagree with LAUSD about their children’s services 84.1 46.6 69 1
and program
(2.0) (2.4) (2.2)
Parents’ awareness levels on the “Awareness scale,” percent with:
(combo_num_correct)
0 correct least aware 2.7 4.7 3.0
(1.0 (1.2) (0.9)
1-2 correct  low awareness 29.7 38.9 23.9
(2.6) (2.2) (2.0)
3-4 correct  medium awareness 52.7 49.1 60.5
(2.8) (2.2) (2.7)
5 correct high awareness 14.9 7.3 125
(2.2) (1.2) (1.8)
Unweighted Sample Size 449 570 376

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
Standard errors are in parentheses.

Parents’ Participation in the Special Education Process

Interpreters at IEP Meetings

Attendance at the IEP meetings does not differ among parents in the different primary
language groups. For parents whose primary language is not English, language can be a
significant barrier to full participation in the IEP process. IDEA specifies that “the public agency
shall take whatever action is necessary to ensure that the parent understands the proceedings at
the IEP meeting” [Section 300.345(e)]. One important support to assist non-English-speaking
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parents in understanding the proceedings of an IEP meeting is the provision of interpreters. For
parents who do not speak English, several questions were asked to determine if schools are
providing them with supports to ensure their participation in the IEP process. Below the
responses of Spanish-speaking parents are compared with those of parents whose primary
language fits into the Other-language category, such as Armenian or Korean.

Of parents whose primary language is not English, 67% report having requested an
interpreter for their IEP meetings (Table 4-4). Of parents who requested an interpreter, 96%
report that an interpreter was provided and attended the IEP meeting, with most of these
interpreters having been provided by the school (90%).

Table 4-4
Interpreters at the IEP Meetings,
by Primary Language

Primary Language
Total Spanish Other*
Of those parents whose interview has been conducted in a language
other than English, the percentage who have:
e Requested an interpreter at the IEP meeting. 67.2 69.3 28.2
(2.3) (2.2) (3.1)
Unweighted Sample Size 796 468 318
Of those parents who have requested an interpreter, the percentage
who have had:
e Aninterpreter present at the IEP meeting. 95.8 95.8 90.3
1.2) 1.3) (3.3)
Unweighted Sample Size 424 328 93
Of those parents who have requested an interpreter and the interpreter
has been at the IEP meeting, the percentage who have had:
e Aninterpreter provided by the:
School 90.0 90.7 74.4
(1.9) (1.8) (5.0)
District 4.4 4.0 11.1
(1.1) (1.0) (2.8)
School or district (the parents are unsure which) 4.0 4.0 9.3
(1.3) 1.3) (3.3)
Parent 1.7 13 5.3
0.7) (0.5) (3.4)
Unweighted Sample Size 387 301 83
An interpreter who has translated conversations:
e Among others (e.g., teachers) at the IEP meeting 50.3 50.0 64.3
(2.7) (2.7) (5.1)
e Only conversations directed to the parents 49.7 50.0 35.7
2.7 2.7) (6.1)
Unweighted Sample Size 399 312 84

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
Standard errors are in parentheses.
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Spanish-speaking parents (69%) are more than twice as likely as Other-language speaking
parents (28%) to request an interpreter at the meeting. Of those who requested an interpreter,
Spanish-speaking parents are more likely than parents speaking Other-languages to have an
interpreter present at the meeting (96% Spanish-speaking vs. 90% Other-language speaking).
Parents in the Other-language group are more likely to have an interpreter provided by the
District (11% vs. 4% Spanish-speaking), whereas Spanish-speaking parents are more likely to
have one provided by the school (91% vs. 74% Other-language speaking).

During the first year’s focus groups, parents described not feeling fully included in the IEP
meeting because they were not able to understand the conversations that other members of the
IEP team were having among themselves. That concern also is reflected in the Wave 2 survey
responses when parents were asked whether interpreters translate conversations among others or
only conversations directed to them. Fifty percent of parents indicate that interpreters do not
translate for them conversations among other IEP team members. Translators providing
translation services for Other-language speaking parents are more likely to translate conversation
among other IEP team members than are those translating for Spanish-speaking parents (64%
Other-language speaking vs. 50% Spanish-speaking).

Provision of a Translated Copy of the IEP

Spanish-speaking parents are almost three times as likely as parents speaking Other-
languages to request a copy of the IEP in a language other than English (76% Spanish-speaking
vs. 28% Other-language speaking; Table 4-5).

Table 4-5
Provision of a Written Copy of the IEP,
by Primary Language

Primary Language

Total Spanish Other*

Of those parents whose interview has been conducted in a language
other than English, the percentage who have asked to be given a copy 73.1 75.5 27.6
of the IEP in a language other than English

(2.37) 2.9) 22)

Unweighted Sample Size 382 383 101

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Vietnamese.
Standard errors are in parentheses.

Participation in Dispute Resolution

Spanish-speaking parents are less likely to have disagreed with the school about their
children’s services or program (30% vs. 45% English-speaking and 42% Other-language
speaking; Table 4-6). They also are less likely to have considered participating in or have
participated in informal dispute resolution, mediation, or hearings (19% of Spanish-speaking
parents considered participation, and 7% participated in dispute resolution proceedings vs. 30%
and 14% of English-speaking and 27% and 18% of Other-language speaking, respectively).
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Table 4-6
Parents’ Participation in Dispute Resolution,
by Primary Language
Primary Language
English Spanish Other*
In the past 2 years, the following percentage of parents have:

+ Disagreed with the school about children’s services/program 44.9 30.3 41.9
(2.3) 2.7) (3.0)

e Considered participating in informal dispute resolution/
mediation/hearing 29.5 18.5 212
(2.2) (2.2) (2.8)
« Participated in informal dispute resolution/mediation/hearing 14.0 6.5 18.2
(1.9) (1.2 (2.5)
Unweighted Sample Size 443 551 367

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Viethamese.
Standard errors are in parentheses.

Parents’ Satisfaction with the IEP Process

Satisfaction with the IEP process differs by primary language. When asked about their
participation in the development of their children’s IEP goals, Spanish-speaking parents are more
likely to report the IEP goal development process as a joint school-parent process (75% vs. 58%
Other-language speaking and 64% English-speaking; Table 4-7). Furthermore, Spanish-speaking
parents are less likely to report that the school is primarily responsible for developing goals (20%
vs. 29% English-speaking and 34% Other-language speaking).

When asked about their involvement in the overall decision-making process within the IEP,
Spanish-speaking parents are more likely to report being involved about the right amount (68%
vs. 54% English-speaking and 50% Other-language speaking). Spanish-speaking parents also are
more likely to describe greater involvement in decisions about their children’s services (68% vs.
51% English-speaking and 48% Other-language speaking).

English-speaking parents are less likely to report that they have been given a choice about the
different types of placement options for their children (52% vs. 73% Spanish-speaking and 66%
Other-language speaking).



Table 4-7
Parents’ Satisfaction with the IEP Process,
by Primary Language

Primary Language
English Spanish Other*
Percentage of parents who report:
e  Primary development of IEP goals by:
The school 29.1 20.2 33.7
(2.2) (1.9) (3.4)
The school and the parents 64.2 74.8 57.7
2.7 (2.4) (3.4)
The parents and student 4.6 4.9 5.4
(1.4) 1.2) (1.4)
* Being given a choice about placement options 51.5 73.2 66.2
(3.0) (2.3) 2.7
* The extent of the parents’ involvement in decisions about
services as:
Being involved the right amount 51.3 67.8 47.7
(3.2) (2.6) (2.8)
Wanting to be more involved 47.5 31.2 49.7
(3.2) (2.5) (2.8)
Wanting to be less involved 1.2 11 2.6
(0.6) (0.6) (0.9)
e The parents’ involvement in overall IEP decision-making as:
Being involved about the right amount 54.2 67.9 49.6
(3.0) (2.4) (2.9)
Wanting to be more involved 44.4 30.3 48.4
(3.0) (2.4) (2.8)
Wanting to be less involved 1.4 1.8 2.0
(0.6) 0.7) (0.9)
Unweighted Sample Size 388 474 315

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Viethamese.
Standard errors are in parentheses.

Parents’ Satisfaction with Special Education Services

Parents’ satisfaction with special education services varies considerably by primary
language. Although few parents report that their children are receiving all of the special
education services specified in the IEP, English-speaking parents are more likely than Spanish-
speaking parents to report that their children are receiving all of the services specified in their
IEP (33% English-speaking vs. 23% Spanish-speaking; Table 4-8). English-speaking parents’
opinions appear diverse in that they also are most likely to report that their children receive none
of the services (7% vs. 3% Spanish-speaking and 3% Other-language speaking). Spanish-
speaking parents are the most likely to report that their children receive only some of the IEP-
specified services (43% vs. 29% English-speaking and 32% Other-language speaking).
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Table 4-8

Parents’ Satisfaction with Children’s Services and Progress,

by Primary Language

Primary Language

English Spanish Other*
Percentage of parents reporting on:
e The level of services in the IEP that children receive:
All of the services 32.9 22.8 27.3
(2.7 (2.4 (2.8)
Most of the services 30.8 30.7 38.0
(2.8) (1.9 2.7)
Some of the services 29.3 43.2 31.8
(2.0 (2.7) (3.1)
None of the services 7.0 3.4 2.9
(1.4 (0.6) (1.0
e Whether children receive sufficient services:
Yes 52.5 68.6 61.3
(2.9) (2.4) (2.8)
No 47.5 314 38.7
(2.9) (2.4) (2.8)
« Effort required by parents to secure services for their children:
A great deal of effort 26.9 31.3 27.8
(2.4) (2.5) (2.4)
Some effort 31.1 26.8 35.3
(2.6) (2.6) (2.4)
A little effort 16.6 22.4 17.0
(1.8) (2.5) (2.4)
Almost no effort 25.4 194 19.9
(1.9) (2.2) (2.3)
e Level of satisfaction with the special education services students receive:
Very satisfied 36.1 16.5 30.2
(2.8) (1.8) (2.5)
Somewhat satisfied 38.8 69.4 54.8
(2.8) (2.2) (2.8)
Somewhat/very dissatisfied 25.0 14.1 15.0
(3.0) (1.6) (2.2)
e Level of agreement with the statement: “[CHILD] is getting the support
and services from the school that [he/she] needs to do well in school.”:
Strongly agree 31.2 21.3 26.5
(2.3) (2.0) (2.7)
Agree 44.3 63.9 59.7
(2.4) (2.5) (2.8)
Disagree/strongly disagree 245 14.8 13.8
(2.4) (1.8) (1.9)
e Level of agreement with the statement: “[CHILD] is making progress
toward his/her IEP goals.”:
A lot of progress 31.9 42.0 24.9
(2.7) (2.1) (2.2)
Some progress 33.6 22.1 49.3
(2.7 (2.1) (2.8)
Not much/no progress 18.5 12.9 17.2
(2.2) (1.6) (2.2)
Mixed progress 16.0 23.0 8.6
(2.2) (1.5) (1.8)
Unweighted Sample Size 439 560 375

* The Other category consists of Armenian, Chinese, Korean, Russian, Tagalog, and Viethamese.

Standard errors are in parentheses.
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Despite being among those less likely to report that their children are receiving all or most of
the IEP-specified services, Spanish-speaking parents are most likely to report that their children
are receiving enough services (69% vs. 61% Other-language speaking and 53% English-
speaking). In contrast, English-speaking parents are the most likely to report that their children
are not receiving enough services (48% vs. 31% Spanish-speaking and 39% Other-language
speaking).

In characterizing their level of effort to obtain the special education services specified in their
children’s IEP, English-speaking parents are more likely than Spanish-speaking parents to report
requiring almost no effort on their part to secure the services (25% English-speaking vs. 19%
Spanish-speaking).

When asked if their children are receiving the support and services they need to do well in
school, English-speaking parents are more likely to disagree or strongly disagree that their
children are getting sufficient support and services than Spanish-speaking parents or Other-
language speaking parents (25% English-speaking vs. 15% Spanish-speaking and 14% Other-
language speaking).

When asked how much progress their children are making toward their IEP goals, Spanish-
speaking parents are more likely than English-speaking and Other-language speaking parents to
feel that their children are making a lot of progress (42% Spanish-speaking vs. 32% English-
speaking and 25% Other-language speaking).

Despite their being the most likely to feel their children are making substantial progress
toward their IEP goals, in evaluating their satisfaction with the special education services
Spanish-speaking parents (17%) are significantly less likely than English-speaking parents (36%)
and Other-language speaking parents (30%) to state that they are very satisfied. English-speaking
parents are more likely than Spanish-speaking or Other-language speaking parents to be
somewhat or very dissatisfied with the special education services their children receive (25%
English-speaking vs. 14% Spanish-speaking and 15% Other-language speaking).

Summary
Spanish-speaking parents are:
+«» Less likely to indicate knowledge of IDEA, the special education law.

% Less likely to demonstrate an awareness of their right to disagree with the District about
their children’s services, and less likely to have high awareness of special education
rights and services overall.

++ More likely than Other-language speaking parents to request an interpreter at an IEP
meeting and to request a copy of the IEP in a language other than English.

+«» Less likely than Other-language speaking parents to report that interpreters at the IEP
meeting interpret conversations among others at the IEP meeting for the parents.
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% More likely to report being involved in IEP decision-making about the right amount and
to describe their involvement in the overall decision-making process as positive.

¢ Less likely to have participated or considered participating in dispute resolution
proceedings.

s More likely to feel their children are making progress toward their IEP goals.

Other-language speaking parents are:

o,

% More likely to report that they had not received an explanation of the District information
booklets and that, when an explanation is provided, it is not understandable.

% More likely to have an interpreter provided by the District than one provided by the
school.

English-speaking parents are:

+«+ More likely to report receiving the District’s information booklets.

% Less likely to report being giving a choice about the different types of placement options.
++ More likely to describe that securing services at the IEP meeting took almost no effort.

% More likely to report their children are not receiving enough services.

++ More likely to report being dissatisfied with their children’s services.
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CHAPTER 5: RACIAL/ETHNIC DIFFERENCES IN FAMILY INVOLVEMENT,
AWARENESS, AND SATISFACTION

This chapter focuses on differences in parents’ experiences by race/ethnicity. The survey
sample consists of two primary stratifiers—disability incidence and primary language. Although
not stratified by ethnicity, the sample is representative of the District’s student ethnic
composition. In LAUSD 71% of students with disabilities are Latino, 16% are African-
American, 10% are white, and 3% are other races or ethnicities.

Students’ ethnic background was obtained from the District’s database, which contains
parents’ reports on their children’s race/ethnicity. To ensure a sufficient sample size for
comparison, parents have been categorized into four groups: White, Latino, African-American,
and Other race/ethnicity. The responses of parents from different racial/ethnic backgrounds differ
in certain respects; this chapter includes only those findings that are significantly different.
Appendix E presents the complete set of results by race/ethnicity.

Parents’ Awareness of Special Education Rights and Communication with LAUSD

As noted, LAUSD provides parents with information booklets to inform them of their special
education rights. The results indicate that parents of Latino students are less likely to report
having received the booklets than parents of White (82% Latino vs. 91% White; Table 5-1).
Parents of African-American students are more likely to report that they received an
understandable explanation of the information booklet (77% African-American vs. 62% Latino
and 63% White).

When asked about their satisfaction with the level of communication their school provides
about their children’s performance, parents of White (24%) and African-American (25%)
students are more likely to express dissatisfaction than are parents of Latino (14%) students.
Parents of Latino students are the least likely to express being very satisfied (31%) compared
with almost half of parents in all other categories (31% Latino vs. 42% White, 48% African-
American, 50% Other race/ethnicity).

Parents” knowledge of LAUSD resources and their awareness of their special education
rights also differ by race and ethnicity. Parents of Latino students are more knowledgeable than
parents of students in the Other race/ethnicity category about the LAUSD office to contact about
concerns or questions regarding their children’s special education services (81% Latino vs. 69%
Other race/ethnicity; Table 5-2). Parents of students in the Other race/ethnicity category are the
most knowledgeable about the special education trainings and workshops offered by LAUSD
(77% Other race/ethnicity vs. 61% African-American and 63% Latino). Parents of Latino (45%)
and Other race/ethnicity students (56%) are more aware of LAUSD’s attempt to improve
programs to meet the requirements of the class action lawsuit than parents of African-American
(30%) or White (33%) students.

5-1



Table 5-1
Provision of Information to Parents about Special Education Services,
by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
The percentage of parents who report:
. Rece_iving the Parent’'s Guide to Special Education 845 819 912 86.8
Services
(3.2) (1.8) (3.2) (6.1)
Unweighted Sample Size 160 698 237 241
* Receiving an explanation of the Guide that is:
Understandable 77.4 61.7 63.2 60.3
(3.9) (2.9) (4.6) (8.7)
Not understandable 12.8 21.6 17.0 23.6
(3.3) (2.4) (3.4) (7.0)
Not provided 9.8 16.8 19.9 16.1
(3.1) (2.0) 4.2) (6.9)
Unweighted Sample Size 136 578 192 192
e Satisfaction with information the school provides about
students’ behavior and academic performance:
Very satisfied 48.1 314 41.7 49.6
(4.4) (2.3) (4.0) (8.8)
Somewhat satisfied 26.6 54.3 34.8 34.8
(3.6) (2.3) (3.5) (8.6)
Somewhat/very dissatisfied 25.3 14.3 23.5 15.6
(4.3) (1.6) (4.4) (4.2)
Unweighted Sample Size 165 718 245 267

Standard errors are in parentheses.

Parents of White students have a higher degree of awareness of the federal law that protects
their children’s rights to special education (62% vs. 46% African-American, 28% Latino, and
45% Other race/ethnicity). Parents of Latino students are the least aware that they have the right
to disagree with LAUSD about their children’s special education services and programs (53% vs.
87% White, 83% African-American, and 79% Other race/ethnicity).

Overall, parents of Latino children are the least knowledgeable about LAUSD resources and
about special education law. Latino parents are less likely to score in the high range on the
awareness scale than other groups (8% vs. 21% White and 26% Other race/ethnicity).
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Table 5-2

Parents’ Awareness of Special Education Rights and Services,

by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
The percentage of parents who are aware of:
e The LAUSD office tq call ?bout concerns, questions, and 78.3 81.0 80.3 69.4
complaints about children’s services and program
(3.1) (2.1) (4.0) (5.5)
. LAU_SD’s trainings and workshops about special education 61.1 63.4 64.8 76.6
services and rights
(4.1) (2.2) (5.1) (5.7)
. LAU_SD’S attempt to improve programs to meet the 29.5 45.0 33.0 555
requirements of the class action lawsuit
(3.6 (2.2) (4.8) (8.7)
. F(_eder_al Iay\_/ _that protects the rights of parents of children 46.0 28.4 62.1 445
with disabilities
(4.7) (2.0) (5.1) (6.4)
. Thei_r right to disagree with LAUSD about their children’s 827 53.2 87.2 79.3
services and program
(3.0) (2.0) (3.2) @.7)
Parents’ awareness levels on the “Awareness Scale”,
percent with:
0 correct least aware 2.4 4.5 2.9 1.3
(1.4) (1.0) (1.8) (0.5)
1-2 correct  low awareness 35.7 36.5 23.8 29.0
(4.4) (1.8) (4.4) (5.6)
3-4 correct  medium awareness 48.9 51.3 52.5 43.4
(5.1) (1.9) 6.7) (6.1)
5 correct high awareness 12.9 7.7 20.8 26.3
(3.3) (1.2) (5.1) (5.9)
Unweighted Sample Size 164 720 244 268

Standard errors are in parentheses.




Parents’ Participation in the Special Education Process
Attendance at the IEP Meeting

Parents of African-American students (85%) and Latino students (84%) are less likely to
attend an IEP meeting than parents of White students (92%) or students in the Other
race/ethnicity category (95%; Table 5-3).

Table 5-3
Parents’ IEP Meeting Participation,
by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
Percentage of parents who report attending an IEP meeting 84.5 83.5 92.1 95.0
(3.6) 1.7 (3.1) (1.1)
Unweighted Sample Size 163 712 245 268

Standard errors are in parentheses.

Participation in Dispute Resolution

Parents of Latino students are less likely to have disagreed with the school about their
children’s services or program, to have considered participation in dispute resolution proceedings
such as mediation or hearings, or to have participated in dispute resolution proceedings (e.g., 6%
of parents of Latino students have participated in dispute resolution vs. 14% African-American,
23% White, and 24% Other race/ethnicity; Table 5-4).

Table 5-4

Parents’ Participation in Dispute Resolution,
by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
In the past 2 years, the percentage of parents who have:
= Disagreed with the school about children’s 46.3 31.9 48.7 49.6
services/program
(4.6) (2.4) (4.7) (9.0)
= Considered participating in informal dispute resolution, 33.7 18.7 34.6 323
mediation, or hearing
(4.5) (2.0) (4.1) (9.9)
= Participated in an informal dispute resolution, mediation, 14.2 6.3 227 24.1
or hearing
(3.1) (1.0) (4.49) (9.0)
Unweighted Sample Size 157 688 171 251

Standard errors are in parentheses.
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Interpreters at IEP Meetings

Survey questions about interpreters were asked only of families for whom English is not their
primary language. Too few parents of African-American students speak a language other than
English to include their responses in this analysis (Table 5-5). Non-English-speaking parents of
Latino students are more likely than parents of non-English speaking White students to request
an interpreter at an IEP meeting (68% Latino vs. 20% White). The school, rather than the
District, is more likely to provide interpreters at IEP meetings for parents of Latino students
(90%) than they are for interpreters for non-English speaking parents in the Other race/ethnicity
category (65%). Parents of Latino students are also more likely to request a written copy of the
IEP in a language other than English (75% vs. 25% White and 43% Other race/ethnicity).

Table 5-5
Interpreter at the IEP Meeting,
by Race/Ethnicity

Ethnicity
Latino White Other
Of those parents whose interview has been conducted in a
language other than English, the percentage who have:
* Requested an interpreter at the IEP meeting. 68.5 19.8 45.6
(2.9) (3.9) (13.0)
Unweighted Sample Size 477 113 205
Of those families who have requested an interpreter and the
interpreter has been at the meeting, the percentage who
have had:
e Aninterpreter provided by the:
School 90.2 -- 64.8
(2.0) (7.2)
District 4.3 - 14.6
(1.0) (3.9)
School or district (the family is unsure which) 3.9 -- 13.1
(1.3) (4.8)
Parent 1.6 -- 7.4
0.7) (4.8)
Unweighted Sample Size 305 24 58
Of those parents whose interview has been conducted in a
language other than English, the percentage who have:
e Askedto pe given a copy of the IEP in a language other 74.7 25 1 426
than English.
(2.9) 4.7) (12.8)
Unweighted Sample Size 370 36 65

Dash indicates number is too small to include percentages. Standard errors are in parentheses.
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Parents’ Satisfaction with the IEP Process

Parents in the Other race/ethnicity category (72%) and parents of Latino students (69%) are
more likely than parents of White students (47%) or African-American students (54%) to state
that they have been given a choice about placement options for their children (Table 5-6).

African-American parents and parents in the Other race/ethnicity category are more likely to
want greater involvement in the IEP process and less likely to feel they are involved at the right
level in IEP decisions than parents of Latino students and White students. They also want more
involvement in decisions about services compared with White parents and Latino parents (59%
African-American and 57% Other race/ethnicity vs. 34% Latino and 28% White).

Table 5-6
Parents’ Satisfaction with the IEP Process,
by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
Percentage of parents who report:
* Being given a choice about placement options 53.5 68.6 46.9 72.3
(4.3 (2.6) (5.6) (7.8)
e The extent of the parents’ involvement in decisions
about services as:
Being involved the right amount 40.1 65.0 70.6 39.0
(5.5 (2.2) (4.5) (8.1)
Wanting to be more involved 59.4 33.9 28.1 56.5
(5.5) (2.3) (4.6) (7.3)
Wanting to be less involved 0.5 1.1 1.3 4.5
(0.5) (0.5) (0.9) (4.0)
e The parents’ involvement in overall IEP decision-
making as:
Being involved the right amount 44.7 65.2 73.4 42.3
(5.3) (2.2) (3.5) (8.6)
Wanting to be more involved 55.3 32.8 25.9 53.6
(5.3) (2.3) (3.5) (7.9)
Wanting to be less involved 0 2.0 0.7 4.2
0.7) (0.6) (4.0)
Unweighted Sample Size 139 596 217 227

Standard errors are in parentheses.

Parents’ Satisfaction with Special Education Services

The degree of satisfaction with special education services among parents in different
race/ethnicity categories differs significantly. Parents of White children (36%) are more likely to
report that their children receive all the services specified in their IEPs compared with parents of
Latino children (25%; Table 5-7). Parents of White students (42%) also are more likely than
parents of Latino students (27%) to report that securing services for their children took some
effort.
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Table 5-7
Parents’ Satisfaction with Children’s Services and Progress,
by Race/Ethnicity

Race/Ethnicity
African-
American Latino White Other
Percentage of parents reporting on:
e The amount of services in the IEP that children receive:
All of the services 324 24.8 36.1 23.3
4.2) (2.2) (4.6) (6.3)
Most of the services 30.2 30.8 31.9 317
(4.9) a.7) (5.3) 6.7)
Some of the services 31.8 40.3 26.4 28.9
4.1 (2.4) (5.1) (8.2)
None of the services 5.6 4.0 5.6 16.1
(2.0 (0.6) (2.5) (7.3)
e  Children receive sufficient services 53.1 65.8 51.6 50.6
4.2) (2.3) (6.4) (8.8)
-  Effort required for parents to secure services for their children:
A great deal of effort 29.6 29.7 25.2 34.8
4.3) (2.2) (4.6) (8.1)
Some effort 28.7 26.8 41.9 33.0
4.2 (2.6) (5.7) (7.5)
A little effort 18.8 22.2 8.2 11.9
(2.4) (2.3) 2.1 (4.3)
Almost no effort 22.9 21.3 24.7 20.3
(4.4) (1.9) (3.4) (4.0)
e Parents’ level of satisfaction with special education services
received by the student:
Very satisfied 33.7 20.7 35.5 32.7
(4.1) (1.8) (4.4) (6.5)
Somewhat satisfied 44.1 63.1 35.5 46.7
(4.6) (1.9) (4.6) (8.7)
Somewhat/very dissatisfied 22.2 16.2 29.0 20.6
4.1) (1.6) (5.5) (7.1)
e Level of agreement with the statement: “[CHILD] is getting the
support and services from the school that [he/she] needs to
do well in school.”
Strongly agree 30.0 23.5 25.2 38.6
(3.6) (1.9) (3.9) (9.0)
Agree 45.1 60.0 46.6 45.8
(5.1) (2.3) 4.2) (8.2)
Disagree/strongly disagree 24.9 16.4 28.2 155
(3.4) (1.8) (4.4) (6.0)
e Level of agreement with the statement: “[CHILD] is making
progress toward his/her IEP goals.”:
A lot of progress 27.8 40.9 30.3 34.4
4.2 1.7) (5.3) 9.2)
Some progress 36.5 23.8 31.1 45.5
(4.9) (1.8) (4.3) (8.9)
Not much/no progress 19.1 14.3 16.0 14.9
(3.1) (1.6) (3.7) (4.8)
Mixed progress 16.6 21.0 22.6 5.2
(3.3) (1.2) (4.1) (1.8)
Unweighted Sample Size 161 709 243 264

Standard errors are in parentheses.




When asked about their overall satisfaction with their children’s services, parents of Latino
students reveal a moderate degree of satisfaction. In contrast, parents of White and African-
American children are more likely to be very satisfied or somewhat/very dissatisfied. Parents of
White and African-American students are more likely than parents of Latino students to be very
satisfied (35% White and 34% African-American vs. 21% Latino), and White parents are more
likely to be dissatisfied (29% White vs. 16% Latino). When asked their level of agreement with
the statement that the school is providing their children with the support and services needed to
succeed in school, parents of White (28%) and African-American (25%) children also are more
likely to disagree/strongly disagree with this statement than are parents of Latino students
(16%).

Parents of Latino students (41%) are more likely to report that their children are making a lot
of progress toward their IEP goals compared with parents of African-American children (28%).

Summary

Parents in different racial/ethnic groups differ in several respects in regard to awareness,
involvement, and satisfaction.
Parents of White students are:

% More likely to report having received the District’s information booklets, IEP and
You and Parent’s Guide to Special Education Services, which explain their rights.

% The most likely to demonstrate higher levels of awareness of their right to disagree
with their children’s school, and of the federal special education law.

% More likely to disagree/strongly disagree that their children’s school is providing the
necessary support and services to succeed in school.

% More likely to report being either very satisfied or somewhat/very dissatisfied with the
services their children receive.

Parents of Latino students are;

+«+ The least aware of federal law and their right to disagree with the school about their
children’s services.

+» Less likely to have attended their children’s last IEP meeting and the least likely to
have participated in due process proceedings.

Parents of African-American students are:
% Less likely to have attended their children’s last IEP meeting.

+«» More likely to want greater involvement in the IEP process and less likely to feel they
are involved at the right level.

«+ More likely to disagree/strongly disagree that their children’s school is providing the
necessary support and services to succeed in school.
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% More likely to report being either very satisfied or somewhat/very dissatisfied with the
services their children receive.

Parents of students in the Other racial/ethnicity group are:

+«+ The most knowledgeable about the special education trainings and workshops offered
by LAUSD.

+«+ More likely to want greater involvement in the IEP process and less likely to feel they
are involved at the right level.
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CHAPTER 6: HOUSEHOLD INCOME DIFFERENCES IN
FAMILY INVOLVEMENT, AWARENESS, AND SATISFACTION

Families bring a wide range of strengths and resources to bear in raising children and
providing the support and attention needed for academic success. Differences in family
characteristics, particularly household income, have been found by numerous researchers to be
related to variations in family involvement, both for students in the general population and those
with disabilities (Coleman, 1987; Grolnick, Apostoleris, & Rosen, 1995, April; Hickman,
Greenwood, & Miller, 1995; Lareau, 1987; Newman, 2005; Peng & Lee, 1992, April; Revicki,
1981).

This chapter describes the experiences of LAUSD parents with differing household income
levels. Household income data were collected during the Wave 2 telephone survey; parents were
informed that responding to income items was voluntary. Income categories included in the
survey were selected to correspond with those used by two national studies of youth with
disabilities, SEELS and NLTS2, to enable comparison of LAUSD data with national findings.
Families were asked to identify the income category range that best described the total income of
all persons in their household in the past year.

Two-thirds of families of students receiving special education services in LAUSD (66%)
have household incomes of $25,000 or less, 20% have incomes of $25,001 to $50,000, and 14%
have incomes of more than $50,000. This chapter includes only those findings that are
significantly different by household income; Appendix F presents the complete set of results by
household income.

Parents’ Awareness of Special Education Rights and Communication with LAUSD
Information Provided to Parents by LAUSD and the Child’s School

As noted in Chapter 2, LAUSD provides parents of students with disabilities with
information booklets that explain parents’ special education rights. Families with incomes of
$25,000 or less are less likely than those in other income categories to report having received a
copy of the booklets. Eighty percent of families with lower household incomes ($25,000 or less)
have received a booklet compared with 90% of those with incomes of $25,001 to $50,000 and
93% of those with incomes greater than $50,000 (Table 6-1).

! See Chapter 8 for a description of SEELS and NLTS2, and for a comparison of LAUSD findings by household
income level with national findings by household income level.
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Table 6-1

Provision of Information to Parents about Special Education Services,

by Household Income

Household Income

$25,000 $25,001 — More than
or less $50,000 $50,000
The perpentage o_f parents_ who report receiving the Parent’s Guide 80.2 90.2 925
to Special Education Services
(2.0 (2.5) (3.6)
Unweighted Sample Size 572 224 177

Standard errors are in parentheses.

Household income level plays a role in parents’ satisfaction with their children’s school
communication as well. Wealthier parents (those with incomes exceeding $50,000) are more
likely to be very satisfied with how well schools keep them informed about their children’s
behavior and academic performance. Almost half (48%) of those with incomes greater than
$50,000 are very satisfied with the level of information about their children’s performance
compared with approximately one-third of those with incomes of $25,000 or less (35%) or
$25,001 to $50,000 (32%) (Table 6-2).

Table 6-2
Parents’ Satisfaction with Information about Special Education Services,
by Household Income

Household Income
$25,000 $25,001 — More than
or less $50,000 $50,000
The percentage of parents who report a level of satisfaction with
information the school provides about students’ behavior and
academic performance:
* Very satisfied 34.8 31.8 48.1
(2.6) (3.5) (4.8)
* Somewhat satisfied 49.9 46.7 32.7
(2.6) (3.6) (4.3)
e Somewhat/very dissatisfied 15.3 21.5 19.3
(1.7) (4.1) (3.9)
Unweighted Sample Size 751 273 207

Standard errors are in parentheses.

Parents’ Awareness of Special Education Rights and LAUSD Resources

Parents with lower incomes tend to be less aware of several education rights and services.
Parents with incomes below $25,001 are less aware of the LAUSD office that they can call with
concerns, complaints, and/or questions regarding their children’s special education services and
program (78% $25,000 or less vs. 88% more than $50,000; Table 6-3). They are the least likely
to indicate knowledge of the federal special education law, IDEA (29% $25,000 or less vs. 39%
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$25,001 to $50,000 and 61% more than $50,000). In addition, they are the least likely to report
awareness of their right to disagree with LAUSD about their children’s services and program
(57% $25,000 or less vs. 67% $25,001 to $50,000 and 91% more than $50,000).

Overall, parents with incomes of less than $50,000 demonstrate lower awareness of special
education rights and services than those with income levels above $50,000. Parents with incomes
of less than $25,001 are more than twice as likely to have low awareness and less than half as
likely to demonstrate high awareness of special education rights and services than parents with
incomes above $50,000 (38% $25,000 or less have low awareness vs. 18% more than $50,000,
and 8% $25,000 or less have high awareness vs. 22% more than $50,000). Families with
incomes between $25,001 and $50,000 also are more likely overall to have low awareness and
less likely to have high awareness than those with higher incomes (34% $25,001-$50,000 have
low awareness vs. 18% more than $50,000, and 13% $25,001-$50,000 have high awareness vs.
22% more than $50,000).

Table 6-3
Parents’ Awareness of Special Education Rights and Services,
by Household Income
Household Income
$25,000 $25,001 — | More than
or less $50,000 $50,000
The percentage of parents who are aware of:
e The LA_USD office to_ call ?.bout concerns, guestions, and 781 83.1 88.0
complaints about children’s services and programs
(1.8) (3.2) (3.1)
. LAUSD’s traln!ngs and workshops about special education 63.6 675 65.6
services and rights
(2.2) (2.9) (4.4)
e LAUSD’s attempt to improve programs to meet the requirements 42.9 405 395
of the class action lawsuit
(2.2) (4.2) (4.7)
. ngergI.IaW that protects the rights of parents of children with 291 385 60.9
disabilities
(2.0) (4.3) (4.1)
. Thel_r right to disagree with LAUSD about their children’s 571 66.5 90.8
services and program
(2.1) (3.9) (2.3)
Parents’ awareness levels on the “Awareness Scale,” percent with:
0 correct least aware 4.9 2.1 1.1
(1.0) (1.1) (0.8)
1-2 correct  low awareness 375 34.1 18.1
(2.0) (3.8) (3.4)
3-4 correct  medium awareness 49.4 50.4 58.7
(2.0 (4.3) (4.4)
5 correct high awareness 8.2 134 22.2
(1.4) (2.3) (3.5)
Unweighted Sample Size 750 271 208

Standard errors are in parentheses.
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Parents’ Participation in the Special Education Process

Attendance at the IEP Meeting

Parents with lower incomes are less likely to attend an IEP meeting. Parents with incomes of
$25,000 or less (80%) are less likely to attend an IEP meeting than parents with incomes of
$25,001 to $50,000 (91%), or those with incomes greater than $50,000 (92%; Table 6-4).

Table 6-4

Parents’ IEP Meeting Participation,

by Household Income

Household Income
$25,000 $25,001 — | More than
or less $50,000 $50,000
Euerrrceenr:tgfjgr?grpyaersrnts who report attending an IEP meeting in the 803 90.8 922
(1.8) (2.4) (2.0)
Unweighted Sample Size 743 271 209

Standard errors are in parentheses.

Provision of a Translated Copy of the IEP

Parents with incomes of $25,000 or less whose interviews were conducted in a language
other than English are more likely than non-English speaking parents in other income categories
to have requested a copy of the IEP in a language other than English. They are almost three times
as likely as families with the highest income levels to have requested a copy of the IEP in a
language other than English, and also are more likely to have done so than those with incomes of
$25,001-$50,000 (78% $25,00 or less vs. 29% more than $50,000 and 63% $25,001-$50,000;
Table 6-5). However, families with lower incomes are less likely to receive a translated copy of
the IEP. Of those who have requested a non-English version of the IEP, 77% with incomes
below $25,001 report having received a copy of the IEP in a language other than English
compared with 88% of parents with incomes between $25,001 and $50,000.
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Table 6-5

by Household Income

Provision of a Written Copy of the IEP,

Household Income

$25,000 $25,001 — More than
or less $50,000 $50,000
Of those parents:
 Whose interview has been conducted in a language other than
English, the percentage who have asked to be given a copy of 77.6 63.1 28.8
the IEP in a language other than English
(2.9) (6.5) (12.8)
Unweighted Sample Size 519 162 81
 Who have requested a copy of the IEP in a language other a
than English, the percentage who have received the requested 76.7 87.9 -
copy
(3.0) (4.0)
Unweighted Sample Size 330 78 14

& Data have not been included because the sample size was less than 20.
Standard errors are in parentheses.

Parents’ Satisfaction with the IEP Process

Satisfaction with the IEP process differs by family income. When asked if they had been
given a choice about placement options, parents with incomes of $25,000 or less are more likely
than those with incomes of more than $50,000 to report being provided a choice (66% vs. 53%;
Table 6-6). Nonetheless, parents with lower incomes are less likely to feel they have been
involved about the right amount in overall IEP decision-making (62% $25,000 or less vs. 71%

more than $50,000).

Table 6-6

Parents’ Satisfaction with the IEP Process,

by Household Income

Household Income

$25,000 $25,001 — More than
or less $50,000 $50,000
Percentage of parents who report:
* Being given a choice about placement options 66.4 66.1 53.4
(2.8) (5.0 (6.0)
e The parents’ involvement in overall IEP decision-making as:
Being involved about the right amount 61.6 60.1 711
(2.5) (4.4) (3.7)
Wanting to be more involved 36.5 39.0 28.5
(2.5) (4.4) 3.7)
Wanting to be less involved 1.9 9 4
(0.8) 0.7) (0.4)
Unweighted Sample Size 607 242 186

Standard errors are in parentheses.
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Parents’ Satisfaction with Special Education Services

Parents’ satisfaction with special education services also varies by household income level.
Parents with incomes of $25,000 or less or $25,001 to $50,000 are less likely than those with
incomes of more than $50,000 to report that their children receive all of the services specified in
the 1EP (24% $25,000 or less and 26% $25,001 to $50,000 vs. 40% more than $50,000;

Table 6-7). Despite being less likely to feel that their children have received all of the specified
services, parents with incomes of less than $25,000 are more likely than those with incomes
higher than $50,000 to report that their children receive sufficient services (64% vs. 53%).

Families with lower incomes also are more likely to report that securing services for their
children took a great deal of effort and are less likely to report that it took almost no effort.
Approximately one-third (32%) of those with incomes below $25,001 feel that obtaining services
took a great deal of effort compared with 22% of parents with incomes above $50,000.
Conversely, 19% of those with lower incomes report that getting services required almost no
effort compared with 29% of those with higher incomes.

Table 6-7
Parents’ Satisfaction with Children’s Services and Progress,
by Household Income

Household Income
$25,000 $25,001 — More than
or less $50,000 $50,000
Percentage of parents reporting on:
 The level of services in the IEP that children receive:

All of the services 24.4 26.3 40.1
(2.2) (3.3) (5.6)
Most of the services 31.3 31.7 28.4
(2.1) (4.0) (4.3)
Some of the services 38.6 40.3 27.4
(2.6) (3.7 (5.0)
None of the services 5.7 1.7 4.1
(1.2) (1.3) (1.8)
*  Children receive sufficient services 63.5 63.5 52.8
(2.2) (4.3) (4.9)

- Effort required by parents to secure services for their children:
A great deal of effort 31.8 25.9 22.4
(2.5) (4.6) (3.3)
Some effort 28.1 29.3 32.7
(2.7) (3.8) (5.0)
A little effort 21.2 18.9 16.1
(1.9) (3.8) (3.7)
Almost no effort 18.9 25.9 28.8
(2.2) (4.0) (4.1)
Unweighted Sample Size 741 265 207

Standard errors are in parentheses.
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Summary
Parents with household incomes of $25,000 or less are:

% Less likely to report they are satisfied with how well the school keeps them informed
about their children’s behavior and progress.

% Less likely to be aware of several education rights and services, including knowledge of
the LAUSD office to call with concerns and questions, the federal education law, and
their right to disagree with LAUSD about their children’s services and programs.

¢ Less likely to attend an IEP meeting.

% More likely to report being given a choice about placement options during the IEP.

«» Less likely to report being involved in IEP decision-making about the right amount.

% Less likely to report their children receive all of the services specified in the IEP.

+« More likely to report their children receive sufficient services.

%+ More likely to report that securing services for their children took a great deal of effort.

6-7






CHAPTER 7: GRADE LEVEL DIFFERENCES IN FAMILY INVOLVEMENT,
AWARENESS, AND SATISFACTION

Student and family experiences often differ by student’s grade level. To examine grade level
differences, data are presented for three categories: pre-school and elementary grades (pre-K-5),
middle school grades (6-8), and high school grades (9-12). Almost half of students with
disabilities in LAUSD are in pre-school and elementary school grades (49%), 24% are in middle
school grades, and 27% are in high school grades.

Few significant differences have been noted among the grade categories. This chapter

describes findings that are significantly different across grade levels. Appendix G provides the
complete set of results by grade level.

Parents’ Awareness of Special Education Rights and Communication with LAUSD

Information Provided to Parents by LAUSD and the Child’s School

Parents of high school students are less likely to report having received LAUSD information
booklets about special education rights and LAUSD services and programs than are parents of
students in pre-school and elementary or middle school (77% high school vs. 86% pre-school
and elementary and 85% middle school; Table 7-1).

Table 7-1
Provision of Information to Parents about Special Education Services,
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
The per_centage o_f parents_ who report receiving the Parent’s Guide 85.8 85.3 772
to Special Education Services
(2.0) (2.5) (2.8)
Unweighted Sample Size 545 260 262

Standard errors are in parentheses.

Parents’ Satisfaction with Information about Special Education Services

Parents of pre-school and elementary school children are more likely to be very satisfied with
levels of communication from the school than middle or high school parents (42% pre-school

and elementary vs. 27% middle school and 32% high school; Table 7-2).
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Table 7-2
Parents’ Satisfaction with Information about Special Education Services,
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
The percentage of parents who report satisfaction with information
the school provides about students’ behavior and academic
performance:
* Very satisfied 42.4 27.1 31.6
(2.4) (3.5) (3.7)
* Somewhat satisfied 47.7 53.2 42.3
(2.2) (3.8) (3.3)
* Somewhat/very dissatisfied 9.9 19.7 26.2
(1.5) 32 (CBY)
Unweighted Sample Size 660 328 367

Standard errors are in parentheses.

Parents’ Awareness of Special Education Rights and LAUSD Resources

More parents with pre-school or elementary school children are aware of their right to
disagree with LAUSD about their children’s services and programs than middle school parents
(65% pre-school and elementary school vs. 56% middle school; Table 7-3).

Table 7-3
Parents’ Awareness of Special Education Rights and Services,
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
The percentage of parents aware of their right to disagree with 65.1 55.5 61.4
LAUSD about their children’s services and program ) ) )
(2.2) (3.6) (3.2)
Unweighted Sample Size 657 330 368

Standard errors are in parentheses.




Parents’ Participation in the Special Education Process
Attendance at the IEP Meeting
Parents of pre-school and elementary school students and of middle school students are more

likely to attend IEP meetings than are those with high school students (89% pre-school and
elementary school and 86% middle school parents vs. 77% high school; Table 7-4).

Table 7-4
Parents’ IEP Meeting Participation,
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
The percentage of parents who report attendance at IEP meetings 88.8 86.3 76.8
(1.5) (2.8) (3.5)
Unweighted Sample Size 654 326 368

Standard errors are in parentheses.

Parents’ Satisfaction with the IEP Process

IEP goals are less likely to be primarily developed by the school at the high school level than
at the pre-school and elementary and middle school levels. Nineteen percent of parents of high
school students report that IEP goals are developed primarily by the school, compared with 25%
of pre-school and elementary school parents and 29% of middle school parents.

Parents of pre-school and elementary school students are more likely than middle or high
school parents to feel they are involved the right amount in IEP decisions. Sixty-nine percent feel
they are involved the right amount in decisions about services, and 68% feel they are involved
the right amount in overall IEP decision-making compared with 51% and 57% of middle school
parents and 54% and 57% of high school parents, respectively.
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Table 7-5
Parents’ Satisfaction with the IEP Process
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
Percentage of parents who report:
e  Primary development of IEP goals by:
The school 25.0 28.8 18.6
(1.8) (4.3) (2.5)
The school and the family 69.3 65.6 74.9
(1.9) (4.3) (3.2)
The family and student 4.5 3.9 6.4
(1.2) (1.6) (2.1)
* Being given a choice about placement options: 64.0 62.5 65.4
(3.0 (4.5 (3.6)
e The extent of the family’s involvement in decisions about
services as:
Being involved the right amount 68.7 50.8 54.3
(2.5) (3.7) (2.8)
Wanting to be more involved 29.8 48.1 45.1
(2.6) (3-6) (2.8)
Wanting to be less involved 15 1.1 .6
(0.7) (0.9) (0.4)
e The family’s involvement in overall IEP decision-making as:
Being involved the right amount 67.9 56.8 56.7
(2.9) (3.9) (3.9)
Wanting to be more involved 29.5 41.7 43.2
(2.4) (3.6) (3.9
Wanting to be less involved 2.6 15 0
(0.9) 1.0
Unweighted Sample Size 577 272 288

Standard errors are in parentheses.

Parents’ Satisfaction with Special Education Services

Parents with children in pre-school and elementary school tend to have a more positive view
of special education programs than parents of children in higher grades. They are more likely
than parents of children in middle schools to report that their children receive all of the services
in the IEP (32% pre-school and elementary school vs. 19% middle school; Table 7-6). They also
are more likely to strongly agree that their children are getting the support and services they need
to do well in school (30% pre-school and elementary school vs. 19% middle school).

Conversely, 13% of parents of pre-school and elementary students disagree or strongly disagree
that their children are getting the support and services they need to do well in school compared
with 25% of parents of middle school students and 24% of parents of high school students.
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Table 7-6
Parents’ Satisfaction with Services
by Grade Level

Grade Level
Pre-K-5 6-8 9-12
Percentage of parents reporting on:
e The level of services in the IEP that children receive:
All of the services 317 19.2 25.8
(2.3) (3.2) (3.1)
Most of the services 33.0 30.1 28.3
(2.8) (4.2) (3.0)
Some of the services 314 44.5 40.8
(2.2) (4.6) (3.4)
None of the services 4.0 6.2 5.1
(0.9) (.7 (1.5)
e Level of agreement with the statement: “[CHILD] is getting
the support and services from the school that [he/she]
needs to do well in school.”:
Strongly agree 29.7 19.3 22.5
(2.4) (3.3) (2.9)
Agree 57.6 55.5 54.0
(2.4) (3.7 (3.7)
Disagree/strongly disagree 12.6 25.2 235
(1.8) (3.5) (3.1)
e Level of agreement with the statement: “[CHILD] is making
progress toward his/her IEP goals.”:
A lot of progress 43.9 30.2 33.6
(2.6) (3.3) (4.0
Some progress 29.2 30.2 20.9
(2.0) (4.0) (2.8)
Not much/no progress 12.1 15.3 20.4
(1.8) (2.5) (2.8)
Mixed progress 14.9 24.3 25.0
(1.8) (3.2) (2.8)
Unweighted Sample Size 646 326 360

Standard errors are in parentheses.

When asked if their children are making progress toward their IEP goals, 44% of parents of
pre-school and elementary school students feel their children are making a lot of progress
towards their IEP goals compared with 30% of parents of middle school students and 34% of
parents of high school students.




Summary

Overall, parents of pre-school and elementary school aged children report a greater
satisfaction than those of students in the secondary grades.

Parents of pre-school and elementary grade students are:

R/

% More likely to be aware of their right to disagree with LAUSD about their children’s
services and progress.

+«+ More likely to attend IEP meetings than parents of high school students.

K/

+« More likely to feel they are involved the right amount in IEP decisions.

K/

+« More likely to have a positive view of special education programs than parents of
children in higher grades.

Parents of middle school grade students are:

o,

%+ More likely to attend IEP meetings than parents of high school students.
Parents of high school grade students are:

o,

% Less likely to report receiving District information booklets about special education
services.
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CHAPTER 8: NATIONAL COMPARISONS

Two national studies conducted by SRI, the Special Education Elementary Longitudinal
Study (SEELS) and the National Longitudinal Transition Study-2 (NLTS2), look at parent
participation and satisfaction with special education services. These studies, which follow the
lives of students with disabilities over relatively long periods (from 2000 to 2005 for SEELS, and
from 2001 to 2010 for NLTS2), have obtained and are obtaining information representative of
students and parents nationally. Because national data can provide a comparative baseline for
LAUSD findings, some of the questions asked of LAUSD parents are identical to those asked of
parents nationally to allow comparison of LAUSD responses with national findings.

This chapter, which presents results for the questions that are the same in the national and
LAUSD studies, begins by looking at how parents of students receiving special education
services in the LAUSD as a whole compare with those in the national sample. National data for
families of students ages 6 through 12 are from SEELS and those for families of students ages 13
and older are from NLTS2. The chapter also explores how LAUSD families’ experiences
compare within racial/ethnic and household income categories with the same categories
nationally; only LAUSD within-racial/ethnic and within-household income findings that are
significantly different from national findings are included. Appendix H presents the complete set
of national comparisons.

Information Provided to Parents by LAUSD and Children’s Schools—
Communication of Students’ Behavior and Academic Performance

Overall, trends in the broad categories of satisfaction versus dissatisfaction with the
communication from their children’s school are similar for parents in LAUSD and for parents
nationally. Differences emerge between the very satisfied and somewhat satisfied groups. Parents
of students with disabilities in LAUSD are less likely to be very satisfied with the
communication about their children’s performance and more likely to characterize the
communication as somewhat satisfying than parents nationally at both the elementary (ages 6
to 12) and secondary (ages 13 and older) levels (Table 8-1).
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Table 8-1

Parents’ Satisfaction with Information about Special Education Services,
with National Comparisons

Youth with Disabilities, Ages:

6 Through 12 6 Through 12 13 and Older 13 and Older
in LAUSD Nationally in LAUSD Nationally
Percentage of parents who report a level of
satisfaction with the information the school
provides about students’ behavior and
academic performance:
* Very satisfied 40.9 65.3 31.0 53.0
(2.6) (1.2) (2.9) (1.6)
e Somewhat satisfied 48.5 23.3 45.1 31.1
(2.6) (1.0) (2.5) (1.5)
e Somewhat/very dissatisfied 10.5 11.4 23.9 16.0
(1.6) (0.8) 2.7) (1.2)
Unweighted Sample Size 576 8,864 531 8,679

Source: LAOIM Parent Interview , 2006.

? Source: SEELS, Wave 1 Parent Interviews. Note: shading indicates data that are not from the LAOIM Parent Interview.

® Source: NLTS2, Wave 1 Parent Interviews.
Standard errors are in parentheses.

Parents’ Participation in the Special Education Process

LAUSD parents are similar to their peers nationally: parents of older students are less likely
to attend an IEP meeting than are those of younger students. The rate for parents of younger
LAUSD students (age 6 to 12) is similar to that of parents of same-age students with disabilities
nationally, but the rate of IEP attendance is lower for LAUSD parents of students 13 and older
than of parents of same-age students nationally (79% LAUSD vs. 88% nationally; Table 8-2).

Table 8-2
Parents’ IEP Participation,
with National Comparisons

Youth with Disabilities, Ages:

6 Through 12 | 6 Through 12 13 and older 13 and older
in LAUSD Nationally in LAUSD Nationally ”
Percentage Qf pgrents who report attendlng 89.7 926 79.4 88.4
an IEP meeting in the current or prior year
(1.4) (0.6) (2.8) (1.1)
Unweighted Sample Size 564 7,903 530 8,118

Source: LAOIM Parent Interview, 2006.
2 Source: SEELS, Wave 1 Parent Interviews.

b Source: NLTS2, Wave 1 Parent Interviews.
Standard errors are in parentheses.
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Parents in LAUSD also are less likely to have participated in dispute resolution proceedings
in the past 2 years than are parents of older students with disabilities nationally (7% LAUSD vs.
13% nationally; Table 8-3). A comparison is not available for younger students because dispute
resolution information was not collected nationally for students ages 6 through 12.

Table 8-3
Parents’ Participation In Dispute Resolution,
with National Comparisons

LAUSD Nationally
13 and older 13 and older
In the past 2 years, the percentage of parents who have
participated in an informal dispute resolution, mediation, or 6.5 12.5°
hearing
(1.6) (1.4)
Unweighted Sample Size 517 5,994

? Includes participation in mediation and hearings, not informal dispute resolution.
Sources: LAOIM Parent Interview, 2006; NLTS2, Waves 1 and 2 Parent Interviews.
Standard errors are in parentheses.

Parents’ Satisfaction with the IEP Process

Parents in LAUSD are less likely to report that schools have sole responsibility for goal
development than are parents nationally. One-third of parents of elementary and middle-school
age students nationally (32%) report that IEP goals have been developed primarily by the school,
compared with 25% in LAUSD (Table 8-4). Forty-five percent of parents of secondary-school
age students nationally report that the school has the primary responsibility for goal development
compared with 22% in LAUSD. LAUSD parents of secondary school children also are less
likely than parents nationally to have primary responsibility for developing goals (6% LAUSD
vs. 21% nationally); instead, they are more likely to report a joint school and parent partnership
in developing goals (72% LAUSD vs. 33% nationally).

Perceptions about the level of involvement in overall IEP decision-making for parents in
LAUSD differ somewhat from those of parents nationally, particularly for parents of high school
age students. Parents of students ages 13 and older in LAUSD are less likely to feel they are
involved the right amount (54% LAUSD vs. 65% nationally) and more likely to want to be more
involved (46% LAUSD vs. 34% nationally).



Table 8-4
Parents’ Satisfaction with the IEP Process,
with National Comparisons
Youth with Disabilities, Ages:
6 Through 12 6 Through 12 13 and Older 13 and Older
in LAUSD Nationally in LAUSD Nationally
Percentage of parents who report:
*  Primary development of IEP goals by:
The school 24.6 32.3 215 44.8
(2.0) (1.3) (2.6) .7
The school and the parents 69.4 66.3 72.3 33.0
(2.1) (1.3) (3.2) (1.6)
The parents and the student 4.8 1.2 5.5 21.2
(1.3) (0.3) (1.6) (1.4)
 The parents’ involvement in overall IEP
decision-making as:
Being involved about the right 68.2 66.7 541 64.9
amount
(2.8) (1.3) (2.3) 1.7)
Wanting to be more involved 31.0 32.6 45.5 33.7
(2.8) (1.3) (2.3) 1.7)
Wanting to be less involved 0.8 0.7 0.4 1.3
(0.4) (0.2) 0.2) (0.4)
Unweighted Sample Size 503 7,903 420 8,118

Source: LAOIM Parent Interview 2006.
& Source: SEELS Wave 1 Parent Interviews.

b Source: NLTS2 Wave 1 Parent Interviews.
Standard errors are in parentheses.

Parents’ Satisfaction with Children’s Services and Progress

When asked about the effort required to secure their children’s services, a larger percentage of
LAUSD parents (26%) than those in the national sample (19%) report requiring a great deal of
effort to obtain services for their children over the last year (Table 8-5). In addition, LAUSD
parents of secondary-school-aged students are much less likely to report that almost no effort has
been required to obtain those services (21% LAUSD vs. 41% nationally).

LAUSD parents’ responses to questions about their satisfaction with special education
services and their children’s progress tend to be less positive regarding the special education
services their children receive. Parents of secondary school students in LAUSD are less likely to
think their children are receiving sufficient services when compared with parents nationally
(61% LAUSD vs. 72% nationally). For parents of elementary-school-aged children, 28% of
LAUSD parents report being very satisfied with their children’s services compared with 62% of
parents nationally. For secondary school students, 21% of LAUSD parents report being very
satisfied compared with 50% for parents nationally. LAUSD parents are much more likely to be
somewhat satisfied than parents nationally (58% LAUSD vs. 26% nationally for elementary
school students; 58% LAUSD vs. 34% nationally for secondary school students).
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Table 8-5

Parents’ Satisfaction with Children’s Services and Progress,
with National Comparisons

Youth with Disabilities, Ages:
6 Through 12 | 6 Through 12 | 13 and Older | 13 and Older
in LAUSD Nationally ® in LAUSD Nationally ®
Percentage of parents reporting on:
« Effort required by parents to secure services for
their children:
A great deal of effort -- -- 26.2 18.7
(2.7) (2.0)
Some effort - -- 29.0 20.9
(2.6) (2.0)
A little effort -- -- 23.4 19.3
(2.3) (2.0)
Almost no effort - -- 21.4 41.1
(2.8) (2.5)
*  Whether children receive sufficient services:
Yes - - 60.6 72.2
(3.3 (2.3)
No - 39.4 27.8
- (3:3) (2.3)
* Level of satisfaction with the special education
services students receive:
Very satisfied 27.8 62.1 21.0 50.4
(2.4) (1.3) (2.5) 2.7)
Somewhat satisfied 57.5 25.8 57.5 33.8
(3:3) (1.2) (3.0) (1.6)
Somewhat/very dissatisfied 14.7 12.1 215 15.8
(2.2) (0.9) (2.7) (1.2)
* Level of agreement with the statement: “[CHILD]
is getting the support and services from the school
that [he/she] needs to do well in school.”:
Strongly agree - -- 22.0 27.2
(2.2) 1.4
Agree -- == 54.2 52.9
(3.0) 16
Disagree/strongly disagree - -- 23.9 19.8
(2.5) 13
* Amount of progress child is making toward his/her
IEP goals:
A lot of progress 42.0 44.6 -- -
(3.0) 13
Some progress 29.5 32.5 -- --
(2.6) 1.2
Not much/no progress 12.7 7.6 -- -
(2.0) 7
Mixed progress 15.8 13.2 -- --
(1.9) 9
Unweighted Sample Size 573 8,864 531 8,679

Source: LAOIM Parent Interview, 2006.

® Source: SEELS and NLTS2 Wave 1 Parent Interviews.
® Source: NLTS2 Wave 1 Parent Interviews.

° Response choice is dichotomous in NLTS2.

Standard errors are in parentheses.

-- Nationally comparable information is not available.




When asked their level of agreement with the statement that their children are getting the
necessary supports and services to do well in school, parents of secondary school youth with
disabilities nationally are more likely to respond favorably, with 27% reporting that they strongly
agree with that statement compared with 22% of parents in LAUSD. Parents of LAUSD
elementary school youth are significantly more likely than parents in the national sample with
similar age children to report that their children are making not much or no progress toward their
IEP goals (13% LAUSD vs. 8% nationally).

Demographic Differences in LAUSD and National Comparison Family Involvement
and Satisfaction

As indicated above, LAUSD parents’ experiences significantly differ from those of parents
of students receiving special education services nationally. Examining these differences raises
the question of whether they are due to actual differences in experiences and perceptions
between the two groups of parents or whether differences are associated primarily with
demographic differences between LAUSD families and families nationally. Parents in LAUSD
differ from those in the nation as a whole in several ways. For example, more families in
LAUSD have a lower income than families of students receiving special education services
nationally—two-thirds (66%) of LAUSD families have annual incomes of less than $25,000
compared with approximately one-third (35%) of families nationally. In addition, the
racial/ethnic breakdown of families in LAUSD differs greatly from that of families nationally.
Almost three-quarters (71%) of students in LAUSD receiving special education services are
Latino compared with 14% of students receiving special education services nationally, 16% of
students in LAUSD are African-American compared with 21% of students nationally, and 10%
of students in LAUSD are White compared with 62% of students nationally.

The differences in experiences between LAUSD parents and parents nationally, described in
the previous section, may reflect overall differences in experiences and perceptions or instead
may indicate differences in the demographics of the two parent populations. Considerable
evidence suggests that variables such as culture, race/ethnicity, and socioeconomic status are
likely to dominate parents’ perceptions of special education services (Harry, 2002). To explore
this issue, this section presents analyses comparing LAUSD findings with national findings
within race/ethnicity and family income categories—two family characteristics that differ widely
between parents in LAUSD and parents nationally. These analyses were not included in the
Wave 1 report but are included this year to allow further examination of this issue.

Presenting LAUSD and national findings within race/ethnicity and family income categories
allows within-category comparisons, thereby diminishing demographic differences between the
two groups. For example, the experiences of families earning less than $25,000 in LAUSD can
be compared with those of families nationally earning less than $25,000.
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Demographic Differences in Information Provided to Parents by LAUSD and
Children’s Schools

Similar to findings for comparisons between LAUSD and the nation as a whole, parents in
most income and racial/ethnic categories in LAUSD are less likely than parents in the same
categories nationally to say they are very satisfied with how well the school keeps them informed
about their children’s behavior and academic performance.’ For example, when comparing the
responses of parents in LAUSD and those nationally with incomes of $25,000 or less, 39% of
parents with 6- to 12-year-old students in LAUSD feel very satisfied with school
communication, compared with 65% of parents nationally, and when comparing the responses of
parents of 6- to 12-year-old Latino students, 35% in LAUSD are very satisfied compared with
71% nationally (Table 8-6).

Table 8-6
Parents’ Satisfaction with Information about Special Education Services,
by Household Income and Race/Ethnicity, with National Comparisons

Percentage who report being “very satisfied” with
information school provides about students’ behavior | Standard Unweighted
and academic performance Error Sample Size
Household Income
$25,000 or less
6 through 12
LAUSD 38.9 3.7 303
Nationally® 65.0 1.9 3,432
13 and older
LAUSD 33.2 3.7 298
Nationally” 59.3 2.6 2,754
$25,001 to $50,000
6 through 12
LAUSD 43.1 6.4 115
Nationally® 67.3 2.2 2,429
13 and older
LAUSD 23.1 5.4 98
Nationally” 50.2 3.0 2,407
More than $50,000
6 through 12
LAUSD 51.6 7.3 85
Nationally® 66.4 2.1 2,949
13 and older
LAUSD 35.5 8.2 71
Nationally® 49.0 3.0 2,801

! Significant for all comparisons other than for parents of African-American students who are 13 and older, parents
of White students between 6 and 12 years old, and parents with household incomes exceeding $50,000.
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Table 8-6 (concluded)
Parents’ Satisfaction with Information about Special Education Services,
by Household Income and Race/Ethnicity, with National Comparisons

Percentage who report being “very satisfied” with
information school provides about students’ behavior | Standard Unweighted
and academic performance Error Sample Size
Race/Ethnicity
African-American
6 through 12
LAUSD 49.6 6.3 66
Nationally® 64.5 2.7 2,017
13 and older
LAUSD 46.0 6.1 78
Nationally® 57.6 34 1,771
Latino
6 through 12
LAUSD 35.0 2.7 284
Nationally ® 71.1 3.3 1,231
13 and older
LAUSD 28.4 3.7 259
Nationally® 55.7 45 1,152
White
6 through 12
LAUSD 58.8 6.4 104
Nationally ® 64.2 1.4 5,994
13 and older
LAUSD 17.6 7.2 98
Nationally® 50.4 2.1 5,304

Source: LAOIM Parent Interview, 2006.
& Source: SEELS, Wave 1 Parent Interviews.
b Source: NLTS2, Wave 1 Parent Interviews.

Demographic Differences in Parents’ Participation in the Special Education Process

When IEP attendance rates within racial/ethnic and household income categories are
compared, LAUSD parents’ IEP attendance rates are similar to those of parents nationally.
Findings for these two categories differ somewhat from comparisons for LAUSD as a whole,
where the IEP attendance rate is lower for parents of students 13 and older; however, the IEP
attendance rate for parents of younger LAUSD students as a whole is similar to that of parents of
same-age students with disabilities nationally.

When asked about their participation in mediation, or hearings, parents in LAUSD as a whole
are less likely to have participated in these types of proceedings than parents of students with
disabilities nationally. Within-category comparisons are consistent with these overall findings,
particularly for parents in some categories. Parents in LAUSD with incomes of $25,000 or less
are approximately half as likely to have participated in these types of proceedings as parents with
similar incomes nationally (7% LAUSD vs. 16% nationally; Table 8-7). Parents of Latino
students nationally are more than five times as likely as LAUSD parents of Latino students to
have participated in dispute resolution proceedings. This pattern of higher participation is similar
across other income and racial/ethnic categories, although not at a significant level.
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Table 8-7
Parents’ Participation in Dispute Resolution,
by Household Income and Race/Ethnicity, with National Comparisons

Percentage of parents who have participated in an
informal dispute resolution, mediation, or hearing in Standard Unweighted
the past 2 years Error Sample Size
Household Income
$25,000 or less
13 and older
LAUSD 6.5 2.1 287
Nationally ® 15.6 2.6 1,677
$25,001 to $50,000
13 and older
LAUSD 6.4 3.0 94
Nationally ® 10.1 2.4 1,524
More than $50,000
13 and older
LAUSD 4.4 2.8 71
Nationally ® 11.1 2.3 2,174
Race/Ethnicity
African-American
13 and older
LAUSD 12.4 5.1 77
Nationally ® 16.0 3.3 1,152
Latino
13 and older
LAUSD 3.8 1.6 248
Nationally ® 20.8 5.0 722
White
13 and older
LAUSD 16.2 6.3 97
Nationally ® 9.7 1.8 3,940

Sources: LAOIM Parent Interview, 2006; NLTS2, Waves 1 and 2 Parent Interviews.
% Includes participation in mediation and hearings, not informal dispute resolutions.

Demographic Differences in Parents’ Satisfaction with the IEP Process

Parents in LAUSD as a whole are more likely to report that IEP goal development is a joint
parent and school responsibility; both schools and parents are less likely to have sole
responsibility for goal development in LAUSD than nationally. Within income and racial/ethnic
categories, experiences parallel those for LAUSD as a whole, particularly for parents of students
13 and older (Table 8-8). For example, LAUSD parents of students 13 and older with household
incomes of $25,000 or less are two and one-half times as likely as their peers nationally to report
that goal development is a collaborative process. Parents of older Latino students in LAUSD are
almost four times as likely as parents of older Latino students nationally to report joint parent-
school IEP goal development responsibility.
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Table 8-8
Parents’ Satisfaction with the IEP Process,

by Household Income and Race/Ethnicity, with National Comparisons

Primary development of IEP goals is by the school Standard Unweighted
and the parents jointly Error Sample Size
Household Income
$25,000 or less
6 through 12
LAUSD 70.8 3.2 253
Nationally® 65.1 2.2 2,659
13 and older
LAUSD 71.3 4.0 229
Nationally® 27.9 25 2,307
$25,001 to $50,000
6 through 12
LAUSD 66.4 6.9 109
Nationally® 67.7 2.3 2,292
13 and older
LAUSD 80.8 6.4 77
Nationally® 32.6 3.0 2,117
More than $50,000
6 through 12
LAUSD 66.7 6.2 79
Nationally® 67.3 2.3 2,587
13 and older
LAUSD 71.4 8.2 59
Nationally® 38.6 3.1 2,536
Race/Ethnicity
African-American
6 through 12
LAUSD 71.0 5.9 56
Nationally® 68.8 2.9 1,597
13 and older
LAUSD 65.0 7.5 65
Nationally® 25.5 3.2 1,627
Latino
6 through 12
LAUSD 71.1 2.5 250
Nationally ® 60.8 4.1 948
13 and older
LAUSD 75.8 3.4 196
Nationally® 21.4 3.9 1,064
White
6 through 12
LAUSD 57.4 7.7 91
Nationally ® 66.3 15 5,096
13 and older
LAUSD 59.2 8.9 84
Nationally® 38.1 2.1 4,956

Source: LAOIM Parent Interview, 2006.
& Source: SEELS, Wave 1 Parent Interviews.
b Source: NLTS2, Wave 1 Parent Interviews.
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Demographic Differences in Parents’ Satisfaction with Children’s Services and
Progress

Similar to findings for overall comparisons, when asked about the effort required to secure
their children’s services, LAUSD parents of secondary-school-aged students in most racial/ethnic
and household income categories are much less likely to report that almost no effort has been
required to obtain those services. For example, 18% of parents with incomes of $25,000 or less and
24% of parents with incomes of $25,001 to $50,000 report that securing services took almost no
effort compared with 37% and 42% of parents nationally in similar income categories (Table 8-9).
LAUSD parents of Latino and White students are less likely than parents nationally to feel that it
took almost no effort to get services for their children (20% LAUSD parents of Latino students vs.
43% nationally; 17% LAUSD parents of White students vs. 44% nationally). The responses of
parents of African-American students in LAUSD and nationally do not differ significantly.

Parents of secondary school students in LAUSD overall are less likely to think their children
are receiving sufficient services when compared with parents nationally. When perceptions about
service level are analyzed by household income and racial/ethnic categories, differences in
perceptions about whether students receive sufficient services are apparent only for parents with
higher incomes (more than $50,000) and for parents of White students. Approximately half
(53%) of wealthier parents in LAUSD feel their children receive sufficient services compared
with more than three-quarters (77%) of wealthier parents nationally. Only somewhat more than
one-third (37%) of parents of white students in LAUSD report adequate services compared with
almost three-quarters (74%) of their peers nationally.

Across income and racial/ethnic categories, parents in LAUSD are consistently less likely to
be very satisfied with the services their children do receive than parents nationally For example,
parents of secondary school students in LAUSD with incomes of $25,000 or less and between
$25,001 and $50,000 are less than half as likely to say they are very satisfied with the special
education services their students receive than parents nationally in the same income categories
(21% 13 and older LAUSD $25,000 or less vs. 53% nationally; 17% LAUSD $25,001-$50,000
vs. 51% nationally).
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Table 8-9
Parents’ Satisfaction with Children’s Services and Progress,
by Household Income and Race/Ethnicity, with National Comparisons

Percentage who report:
“Almost no effort” Children They are “very satisfied”
is required to receive with the special
secure services sufficient education services their Unweighted
for their children | S.E. services S.E. children receive S.E. [sample size
Household Income
$25,000 or less
6 through 12
LAUSD - -- 275 3.9 292
Nationally -- - 64.2 2.2 3,121
13 and older
LAUSD 18.2 3.6 59.6 4.5 20.9 3.2 297
Nationally 36.7 4.4 69.6 4.2 53.0 2.8 2,580
$25,001 to $50,000
6 through 12
LAUSD - -- 29.5 7.0 113
Nationally -- -- 60.9 2.3 2,296
13 and older
LAUSD 24.2 7.1 69.9 7.1 17.3 4.9 98
Nationally 42.3 4.7 66.8 4.4 50.9 3.2 2,244
More than $50,000
6 through 12
LAUSD - - 26.2 6.2 84
Nationally -- -- 59.6 2.4 2,778
13 and older
LAUSD 35.8 8.7 52.5 8.5 37.6 8.8 71
Nationally 43.1 4.1 77.3 3.5 47.2 3.1 2,601
Race/Ethnicity
African-American
6 through 12
LAUSD - - 34.3 5.6 64
Nationally -- -- 55.9 3.0 1,814
13 and older
LAUSD 29.0 6.7 53.0 6.3 325 6.9 78
Nationally 28.5 5.7 61.2 6.1 53.2 3.7 1,640
Latino
6 through 12
LAUSD - -- 24.1 2.3 277
Nationally -- - 65.9 3.8 1,087
13 and older
LAUSD 19.6 3.2 65.3 3.8 16.2 3.1 259
Nationally 43.4 8.7 79.8 7.1 53.6 4.7 1,070
White
6 through 12
LAUSD - -- 39.2 8.2 100
Nationally -- -- 63.4 1.6 5,652
13 and older
LAUSD 16.9 7.4 37.3 9.6 28.3 6.0 98
Nationally 43.5 3.0 73.8 2.6 49.1 2.1 4,950

Source: LAOIM Parent Interview, 2006.

& Source: SEELS, Wave 1 Parent Interviews.

b Source: NLTS2, Wave 1 Parent Interviews.

-- Nationally comparable information is not available. S.E. = standard error.
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Summary

When compared with parents of students with disabilities nationally, LAUSD parents are:

Less likely to have attended IEP meetings, especially at the secondary school level.

Less likely to have participated in dispute resolution activities, especially at the
secondary school level.

More likely to report a joint school and parent partnership in developing IEP goals at the
secondary school level.

Less likely to report satisfaction with their involvement in overall IEP decision-making.

More likely to report requiring a great deal of effort to obtain services for their children
over the last year.

Less likely to report that their children receive sufficient services or to be very satisfied
with the special education services their children receive.

More likely to report that their elementary-school-aged children are not making progress
toward their IEP goals.

Overall, most of the differences in involvement in and satisfaction with special education
processes noted between parents nationally and LAUSD parents as a whole are evident within
racial/ethnic and household income category comparisons as well. This finding suggests
differences are not a reflection of demographic differences between the two parent populations,
but instead are differences in experiences and satisfaction of parents of students with disabilities
nationally and in LAUSD.
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CHAPTER 9: PARENTS WHO HAVE NOT ATTENDED THE IEP MEETING

Parents who indicated that they have not attended their children’s last IEP meeting were
asked a series of questions regarding methods of IEP meeting notification and reasons for not
attending the meeting. This chapter focuses on families who have not attended an IEP meeting in
the Wave 2 survey year or in the year before the survey. Findings and data tables are presented
for families overall, and by disability incidence and primary language. Given the small number
of parents not attending IEP meetings, data tables are not presented for differences in regard to
other demographic characteristics, such as race/ethnicity, household income, or grade level, but
significant differences concerning those aspects are described.

Although the vast majority of parents report attending their most recent IEP meeting,
15% report not attending (Table 9-1). Of those who did not attend, 61% report being aware that a
meeting had been held in the current or prior school year. When asked why they could not
attend, the most frequent reason parents cite is having schedule/work conflicts (60%). Parents
have also experienced problems with a lack of transportation or childcare (11%), not learning
about the meeting in time to attend (7%), having family members sick (7%), inability of the
school to reschedule the meeting (3%), and other difficulties, including not having an interpreter
(26%).

Of the parents who were aware of a meeting being held but did not attend, 42% report their
child delivered the IEP meeting notification form, and 35% report having been informed about
the IEP meeting by U.S. mail. Other forms of communication include: a written note (10%), a
phone call (8%), and verbal communication from the school about the IEP meeting (3%).

Only slightly more than one-third of parents (38%) report that the school tried to find ways to
help them participate in the IEP meeting, including moving the meeting time or conducting a
phone conference.
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Table 9-1
Parents Who Have Not Attended an IEP Meeting

Unweighted
Percent Standard Error | Sample Size
The percer_nage of parents who have not attended an IEP 15.1 13 1,388
meeting this or last school year
Of those parents who have not attended, the percentage for 60.8 46 189
whom an IEP meeting has been held this or last school year ) '
Of those parents who have not attended, but have been aware
that the meeting has been held, the percentage of those who 112
have not attended because of:
e A schedule conflict 59.6 5.7
e Lack of transportation or childcare 10.9 4.0
e Learning about the meeting too late to attend/not being
- . 6.9 3.8
aware of the meeting at the time
e Family iliness 6.5 2.6
e The school’s inability to reschedule the meeting 3.0 2.4
e  Other (includes lack of interpreter) 255 6.2
The percentage of parents who have been informed about the 115
meeting by:
< An IEP meeting natification form delivered by the student 41.5 6.6
e An IEP meeting notification form delivered by mail 34.8 6.4
e Another type of note from the school 9.5 3.9
e Acall from the school 7.8 3.7
e Verbal communication from the school 34 2.2
e Other 4.8 2.8
The percentage of parents for whom the school has tried to find
. 375 6.3 116
ways to help attend the meeting

Disability Incidence

Parents of students with high-incidence disabilities are more likely than parents of students in
low-incidence categories to not attend IEP meetings (17% high-incidence vs. 10% low-
incidence; Table 9-2). Their reasons for not attending IEP meetings, the ways in which they were
informed about the meeting, and whether the school has tried to find ways to help them
participate in the IEP meeting do not differ by disability incidence.
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Table 9-2

Parents Who Have Not Attended an IEP Meeting,

by Disability Incidence

Disability Incidence

High Low
The percentage of parents who have not attended an IEP meeting
. 17.2 9.9
this or last school year
(1.6) (1.5)
Unweighted Sample Size 694 694
Of those parents who have not attended, the percentage for whom 616 577
an IEP meeting has been held this or last school year ’ ’
(5.4) (7.1)
Unweighted Sample Size 121 68
Of those parents who have not attended but have been aware that
the meeting was held, the percentage of those who have not
attended because of:
e A schedule conflict 60.3 56.4
(6.5) (8.5)
e Learning about the meeting too late to attend/not being
- A 7.9 2.6
aware of the meeting at the time
(4.6) (2.5)
e Family iliness 51 12.8
(3.1) 4.2)
e Lack of transportation or childcare 12.7 3.3
(5.0 (3.3)
e The school’s inability to reschedule the meeting 1.7 8.7
(1.7) (6.5)
e  Other (includes lack of interpreter) 225 37.9
(7.2) (10.4)
Unweighted sample size 71 41
The percentage of parents who have been informed about the
meeting by:
e An IEP meeting notification form delivered by mail 34.8 34.6
(7.6) (8.1)
< An IEP meeting natification form delivered by the student 40.5 45.8
(8.0) (9.6)
e Another type of note from the school 11.6 .6
(4.8) (0.5)
e Acall from the school 6.9 11.4
(4.3) (5.5)
e Verbal communication from the school 3.2 4.2
(2.6) (4.7)
e  Other 4.4 6.2
(3.2) (4.3)
Unweighted Sample Size 72 43
The percentage of parents for whom the school has tried to find
. 34.6 50.7
ways to help attend the meeting
(6.6) (10.6)
Unweighted Sample Size 74 42

Standard errors are in parentheses.
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Primary Language

IEP meeting attendance and reasons for not attending the meeting do not differ by primary
language (Table 9-3). The methods of meeting notification do differ by language. Parents who
speak Other languages as their primary language are less likely to be notified by a form their
children bring home from school (12% vs. 38% English-speaking and 45% Spanish-speaking)
and are more likely to receive notification of the IEP meeting by mail (64% vs. 28% English-
speaking and 39% Spanish-speaking).

Race/Ethnicity

Parents of African-American students (16%) and Latino students (17%) are less likely to
attend an IEP meeting than parents of White students (8%) or students in the Other race/ethnicity
category (5%). Parents of White students are more likely to cite a schedule conflict as their
reason for not attending an IEP meeting (93% White vs. 38% African-American; 61% Latino;
and 66% Other race/ethnicity). Parents of Latino students are more likely than parents of those in
the Other race/ethnicity category to report they were unable to attend the IEP meeting because of
a lack of transportation or childcare (13% Latino vs. 0% Other race/ethnicity).

Household Income

Parents with incomes of $25,000 or less are less likely to attend an IEP meeting. Almost one
in five (20%) have not attended, compared with 9% of parents with incomes of $25,001-$50,000
and 8% of parents with incomes above $50,000. They also are less likely to cite a schedule
conflict as a reason for not having attended an IEP meeting (57% $25,000 or less vs. 98% more
than $50,000), and are less likely to have received IEP meeting notification by mail (31%
$25,000 or less vs. 84% more than $50,000).

Grade Level

Parents of high school students are less likely to attend IEP meetings (23%) than are parents
of pre-school and elementary school students (11%) and middle school students (14%). They
also are more likely to cite a schedule conflict as the reason why they were unable to attend the
IEP meeting (76% high school vs. 45% pre-school and elementary and 53% middle school).
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Table 9-3

Parents Who Have Not Attended an IEP Meeting,

by Primary Language

Primary Language

English Spanish Other
The percer_uage of parents who have not attended an IEP 124 17.0 15.3
meeting this or last school year
(2.0 (2.0) (2.0)
Unweighted Sample Size 445 564 379
Of those parents who have not attended, the percentage for 68.4 56.5 66.8
whom an IEP meeting has been held this or last school year ) ) )
(7.3) (5.7) (7.7
Unweighted Sample Size 54 84 51
Of those parents who have not attended but have been aware
that the meeting was held, the percentage of those who have not
attended because of:
* A schedule conflict 60.9 59.0 48.6
(7.5) 9.1) (10.4)
* Learning about the meeting too late to attend/not being
- : 7.4 6.8 0
aware of the meeting at the time
(7.2) (4.5)
* Familyillness 2.7 9.4 4.9
(2.1) (4.4) (3.6)
* Lack of transportation or childcare 12.6 9.4 22.9
(5.6 (5.0) 9.4)
 The school’s inability to reschedule the meeting 0 53 2.8
(4.5) 2.8)
e  Other (includes lack of interpreter) 22.8 27.3 30.5
(7.9) (8.0) (8.7)
Unweighted sample size 37 43 32
The percentage of parents who have been informed about the
meeting by: (3a)
e An IEP meeting notification form delivered by mail 275 39.1 64.3
(9.0) (8.4) (9.6)
* An IEP meeting notification form delivered by the student 38.0 45.1 11.8
(8.5) (10.9) (7.7)
e Another type of note from the school 14.2 5.9 13.3
(8.4) 4.7 (6.5)
e Acall from the school 7.9 7.9 2.4
(4.8) (5.1) (2.6)
*  Verbal communication from the school 8.3 0 0
(5.6)
e  Other 8.2 2.0 11.4
(6.5) (1.5) (6.2)
Unweighted Sample Size 44 37 34
The percentage of parents fo_r whom the school has tried to find 45 2 319 526
ways to help attend the meeting
(11.1) (7.9) (9.8)
Unweighted Sample Size 37 46 33

Standard errors are in parentheses.
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Summary

2
°o

K3
<

X3
<

K3
<

15% of all parents did not attend their children’s last IEP meeting.
Of those who report not attending, 61% are aware of one having been held.

Schedule/work conflicts are the most frequently cited reason for not attending the IEP
meeting.

Slightly more than one-third of parents (38%) report that the school tried to find ways to
help them participate in the IEP meeting.

Some differences were noted by demographic variables:
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Parents of students with high-incidence disabilities are more likely than parents of
students in low-incidence categories not to attend IEP meetings.

Parents of African-American and Latino students are less likely to attend an IEP meeting
compared with parents of White students and students in the Other race/ethnicity
category.

Parents with incomes of $25,000 or less are less likely to attend an IEP meeting than all
other parents.

Parents of secondary students are less likely to attend IEP meetings than parents of pre-
school and elementary school and middle school students.
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CHAPTER 10: PARENTS’ INVOLVEMENT IN AND SATISFACTION WITH
LAUSD SPECIAL EDUCATION PROCESSES: KEY FINDINGS

This Wave 2 report provides a District-wide picture of the participation, satisfaction, and
knowledge of parents of students receiving special education in LAUSD. The report has focused
on the extent to which parents are aware of special education rights and responsibilities;
participate in special education processes, including IEP meetings and dispute resolution
activities; are involved in IEP decisions; and are satisfied with the special education programs
and services their children receive. Key themes from the analyses documented in the report are
noted below.

The Picture of Involvement and Satisfaction is Mixed

Many parents of students receiving special education services in LAUSD are informed,
involved in special education processes, and satisfied with the services their children receive.
Eighty-three percent of parents report having received information booklets published by
LAUSD about special education services and programs, and most are very or somewhat satisfied
with the level of information the school provides about their children’s behavior and
performance.

Nearly 9 out of 10 parents (85%) of students with disabilities report participating in at least
one IEP meeting in the current or prior school year. Of those who report attending their
children’s last IEP meeting, many are satisfied with their involvement in the process. The
majority of parents describe the IEP goal development process as collaborative, with 75% of all
parents reporting involvement in the IEP goal development. When asked if different placement
options were discussed at the IEP meeting, 64% of parents report being given a choice about the
various placement options available for their child.

When asked to describe their experience as a member of the IEP meeting, the majority of
parents (85%) report feeling like they are fully or mostly treated as an equal and important
member of the IEP team. However, when asked about their level of involvement in the decisions
made during the IEP meeting, about 38% of parents report wanting to be more involved in
decisions about their children’s services and overall IEP.

Parents report mixed levels of satisfaction with their children’s services and progress. More
than half (58%) report that their children are receiving all or most of the levels of services
specified in their IEP, and 62% feel that their children are receiving sufficient special education
services overall. When asked about their satisfaction with the services their children receive,
25% indicate they are very satisfied, with the majority (57%) of parents noting they are
somewhat satisfied.

Although many parents are involved and satisfied, a sizable minority are not. Almost 20%
of parents have not received LAUSD booklets about special education, and 17% are somewhat
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dissatisfied or very dissatisfied with the amount of information they receive from the school
about their children’s performance. Of those who attended IEP meetings, 15% feel they are only
somewhat or not at all treated as an equal and important member of the IEP team.

Thirty-eight percent of parents feel their children are not receiving enough special education
services, and 42% report that their children are receiving only some or none of the services
specified in their IEP. When asked about their experience in securing the special education
services specified in their children’s IEP, 30% of parents characterized the process as taking a
great deal of effort.

A sizable number of parents have exercised their right to participate in dispute resolution
proceedings, with 10% reporting they have participated in informal dispute resolution,
mediation, or hearings. When asked if they have ever considered participating in dispute
resolution proceedings, 23% indicated they have. Furthermore, 36% of parents report having
disagreed with the school about their children’s special education program or services in the past
2 years.

Parents Have a Range of Awareness about Special Education Rights and
Services

Parents demonstrate a range of knowledge about LAUSD policies and resources. Overall,
parents demonstrate moderate levels of awareness in regard to five items regarding their special
education rights and District resources: that LAUSD has an office to call with concerns or
questions about special education services, that trainings and workshops are available in
LAUSD, that a federal law protects the rights of parents of children with disabilities, that they
have the right to disagree with LAUSD about their children’s services or programs, and that
LAUSD is attempting to improve programs to meet the requirements of the class action law suit.
Whereas 39% of parents demonstrate low to no awareness of these items (0-2 correct answers),
51% of parents demonstrate a medium level of awareness (3-4 correct answers), and 10% are
knowledgeable about all of these aspects of their rights and services.

Many Parents Use Translation Services

Many parents for whom English is not their primary language request and use translation
services. Of parents for whom English is not their primary language, 67% have requested that an
interpreter be present at the IEP meeting. For the majority (96%) of those who have requested
one, an interpreter has been available at the meeting. However, 50% of parents note that
frequently interpreters translate only conversations directed toward the parents and do not
translate for them conversations among other IEP team members. Seven out of ten parents for
whom English is not their primary language have requested a copy of the IEP in a language other
than English, and three-quarters of those who have requested a translated copy have received
one.
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Disability Incidence Has Implications for Parents’ Involvement and Satisfaction

Parents of students with low-incidence disabilities tend to be more aware and involved than
those of students in high-incidence disability categories (i.e., learning disabilities and
speech/language impairments). Parents of students in low-incidence disability categories are
more likely to report having received a copy of LAUSD information booklets. They also are
more likely to attend IEP meetings.

Parents of students with low-incidence disabilities tend to be less satisfied with their
children’s services and progress. They are more likely to report that their children are not getting
enough special education services, and they are less likely to report that it took almost no effort
to get services for their children or that their children are making a lot of progress toward their
IEP goals. Parents of students with low-incidence disabilities are more likely to have disagreed
with the school about their children’s special education program or services; to have considered
participating in informal dispute resolution, mediation, or hearings; and to have participated in
these types of proceedings.

Parents’ Involvement and Satisfaction Reflect Language Differences

Parents’ experiences vary by primary language. English-speaking parents are more likely to
report having received LAUSD information booklets and are more aware of special education
rights and resources. Despite English-speaking parents being more likely to report that securing
services at their IEP meeting took almost no effort, they are the most likely to believe that their
children are not getting enough services. They also are more likely than Spanish-speaking
parents to have considered participating in or to have participated in informal dispute resolution,
mediation, or hearings.

Of those parents for whom English is not their primary language, Spanish-speaking parents
are more likely than others to request translation services, including an interpreter for the IEP
meeting and translated copies of the IEP. Interpreters for Spanish-speaking parents are less likely
to interpret conversations among others at the IEP meeting for the parents than are interpreters
for other non-English-speaking parents.

Parents’ Involvement and Satisfaction Reflect Racial/Ethnic Differences

Parents of Latino students tend to be the least aware of special education rights and
resources—in particular that IDEA protects their right to special education for their children and
their right to disagree with the District about special education services. Parents of Latino
students are the most likely to report that their children are receiving enough services. When
asked about their satisfaction with their children’s services and progress, Latino parents
consistently are more likely to express moderate levels of satisfaction (somewhat satisfied) when
compared with their African-American and White peers. In contrast, African-American and
White parents are more likely to describe their level of satisfaction as being at one of the two
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extremes—uvery satisfied or very or somewhat dissatisfied. Parents of Latino students are the least
likely to have participated in due process proceedings.

Parents of African-American students are less likely to attend IEP meetings. African-
American parents who attend IEP meetings tend to report less satisfaction with the IEP process
than do other parents. For example, they are more likely to desire greater involvement in overall
IEP decisions and in decisions about services, and they are less likely to feel they were involved
at the right level. African-American parents are more likely to state that their children are not
receiving enough special education services.

Household Income Has Implications for Parents’ Involvement and Satisfaction

Families with household incomes of $25,000 or less tend to be less involved in special
education process and to be less satisfied with the services their children receive. They are less
likely to attend IEP meetings. Those who attend are less likely to report being involved in IEP
decision-making about the right amount. They are less likely to be satisfied with how well the
school keeps them informed about their children’s behavior and progress, and they are less aware
of several education rights and services, including the LAUSD office to call with concerns and
questions, the federal education law, and the right to disagree with LAUSD about their children’s
services and programs. Despite being more likely to report their children receive sufficient
services, they are less likely to report their children receive all of the services specified in the
IEP. Families with incomes of $25,000 or less are also more likely to report that securing
services for their children took a great deal of effort.

The Student’s Grade Level Makes a Difference in Parents’ Involvement

Parents of pre-school and elementary school students are more involved in special education
processes than parents of middle and high school students. Parents of pre-school and elementary
school students are more likely to have received LAUSD information booklets about special
education. They are more likely to attend IEP meetings and to feel they are involved the right
amount in IEP decisions. Parents’ evaluation of how their children are doing in their special
education programs is generally more positive for those with children in pre-school and
elementary school than in higher grades. Parents of those in earlier grades are more likely to feel
that their children are receiving the support and services they need to do well in school and that
their children are making progress toward their IEP goals.

LAUSD Parents Tend to Be Less Involved and Less Satisfied than Parents
Nationally

Parents of students with disabilities in LAUSD are somewhat less likely to participate in
special education processes, such as attending IEP meetings and participating in dispute
resolution activities, than are parents of students with disabilities nationally, especially at the
secondary school level. Although the IEP attendance rates for LAUSD parents of students ages
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6 through 12 is similar to that for parents nationally, fewer LAUSD parents of students 13 and
older attend their children’s IEP meetings than do parents of same-age students nationally.
However, parents in LAUSD are more likely to report a joint partnership for developing IEP
goals than parents nationally. Similar to findings for IEP meeting participation, LAUSD parents
are less likely than parents nationally to have participated in dispute resolution processes, such as
mediation and hearings.

When compared with parents of students with disabilities nationally, LAUSD parents tend
to be less satisfied. LAUSD parents are less satisfied with the amount of information they receive
from the school about their children’s performance. They are less likely to feel they are involved
the right amount in IEP decision-making. It takes more effort for LAUSD parents to obtain
special education services for their children—LAUSD parents are more likely than parents
nationally to report that it takes a great deal of effort to obtain special education services for their
children and less likely to say it takes almost no effort to obtain these services.

LAUSD parents also are less likely to be strongly positive about special education services.
Twenty-five percent of LAUSD parents are very satisfied with special education services,
whereas more than half of parents nationally reporting a high level of satisfaction. Fewer
LAUSD parents than do parents nationally strongly agree that their children are making progress
toward their IEP goals or that their children are receiving the support and services from the
school they need to do well.

Overall, most of the differences in involvement and satisfaction noted between parents of
students with disabilities nationally and those in LAUSD also characterize comparisons of
experiences and perceptions across racial/ethnic and household income categories in the two
groups. This finding suggests those differences are not a reflection of demographic differences
between the two parent populations, but instead are differences in experiences and satisfaction of
parents of students with disabilities nationally and in LAUSD.
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